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In this era of globalization where many adults amddren learn
foreign languages, teaching and learning strategié#fers according
to the age, motivation, goals and experience oféamer in previous

foreign language learning, among others. Studets are already
acquainted with a foreign language, should learmeav foreign
language easier, than those who are not. Univegtitgents in many
countries and in Ghana to be specific, learn a fewign language
not as a second (L2), but as a third (L3) or fouitd) language.
However, in several cases, language instructorst steeents who
really struggle with the learning of the new foreignguage. In this
article we examine challenges language instructoay meet in
young adult beginner’s classes in the teachingadifjn languages
based on our experience in teaching Russian langeagrses such
as Beginning Russian, Pronunciation and Basic Rea&ikills and
Introduction to Russian Studies in the Universitysbana for the past
decade. Special attention is paid to the psycholdgieculiarities of
students and instructors, the social backgrounthefstudents, their
attitude toward languages, the relationship betwgennumber of
students in class and productivity, etc. The paso provides good
ways of taking students through the first lessorsl@ow to help them
to appreciate the language and culture of the peeylose language
is learnt.

Keywords: Russian language, language teaching/learniritydst
toward languages, appreciation of a new foreigguage and culture

Ghana is a country in West Africa, on the bankh& Atlantic Ocean and
gained independence from the British Empire in 19bfere are many
different ethnic groups in the country and consatyemany different
languages. To avoid ethnic and other conflicts, liBhgis the official
language of the country (Ofori Quaah, 2008) most people speak at least
one local languageChildren attend primary school at the age of six;
however they attend pre-school, before they argyasars old, especially in
the cities. In such a case, children are admittéal primary one with basic
writing, reading and counting skills that were doed at the pre-school
level. In the Ghanaian basic educational systearethare public and private
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schools. The primary school is six years; it islowked by Junior High
School which is three years and Senior High Scldoth was three years
but changed to four years in 2008. (The duratiorSehior High School
education was again revised to a three year pragem 2009.) Children
can learn professions in vocational schools or tbim labour market after
completing their basic education in primary andqgurigh schools. At the
tertiary level there are also public and privatstitations: universities,
polytechnics, institutes and colleges. Subsidizgtbal fees are paid at all
levels of education; however there are signifiadifierences between public
and private schools. Another difference that casd®en between the public
and private schools is the number of pupils/stugl@mta class. The public
educational institutions are characterized by langss sizes at all levels of
education compared to private educational instingi In public basic
schools, there can be about sixty children with queified teacher and two
school attendants to provide support. In publidiger institutions, the
situation is the same. For example in the 2003/28¢aemic year in the
University of Ghana, Department of Economics, fag toursdntroduction
to Economics lpone could count seven hundred and ninety two tergid
students. This course was handled by only threguters with three
Teaching Assistants. In the 2008/2009 academic yeathe coursépplied
Mathematics for Economistme could count about three hundred and sixty
two students for a Lecturer and a Teaching Asdistdowever, the large
class sizes have been slightly reduced since the/20 academic year.

The Department of Modern Languages, where curresity foreign
languages are taught, is also characterized b lakgss sizes. Table 1
illustrates the number of registered studentsénpidist 11 years.

From Table 1 it can be observed that there are sotoasistencies in the
figures. First, in some cases there is no cleaicatidn on students who
should rewrite a paper because in the class-listgdgular and “re-sitting”
students are listed together. For example, in thendh Section in the
2006/2007 academic year there were 289 registestd/éar students but in
the following year the number of registered secgear students in French
was 321, i.e. 32 more than they were in the fiestry These 32 students may
be students who failed their examinations at I@@€l the previous years and
are supposed to re-write the examinations. Anothesblem is the
weaknesses in the registration procedure. It sékatst does not matter if
the process is done manually or online. At the @hebch semester there are
quite a number of students who believe that thexe hagistered properly
online but their names are not included in thestegi

There is also a new problem that challenges stadénfew years back
students could combine courses from many differ&epartments.
Unfortunately, that situation has changed due te targe students’
population and clashes in the timetables. Curreatlydents study only three
main subjects and general subjects suclh@sdemic Writing Numeracy
Skills etc. at the first year. In the second year, stigdstudy two subjects
and the general ones. In the third year, studemrue with the two main
courses but should decide if they will major, conabior minor in those
subjects. In the fourth year, those who major/mimorthe subjects will
graduate with one subject while those who combiniidgraduate with the
two subjects which they carried from the second.yea
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Table 1.Number of Registered Students in the Departmevbaiern Languages
(2000/2001-2011/2012 Academic Year

Languag | Arabic Chinese | French Russian Spanish Swabhili
e /Year
Level 10 |20 |10 |20 |10 | 200 | 10 |20 (10 |20 |10 |20
0 0 0 0 0 0 0 0 0 0 0
2000/0f | 67 | 20 14|95 |63 | 25| 12|10 |11 |56
7 8 0 0
2001/02 | 10| 20 21 114 | 81| 20| 18|92 | 18 | 53
7 4 1 8
2002/03 | 19 | 34 20 [ 176 | 21 |33 | 26 | 12 | 28 | 56
9 6 8 4 3 8
2003/04 | 12| 22 29 | 152 | 17 |34 | 20 | 15 | 27 | 97
2 6 0 0 7 5
2004/05 | 20| 35 34 1278 | 22 |33 | 19 |15 |27 | 92
3 4 2 7 0 7
2005/06 | 18 | 80 28 1332 | 20|11 |19 |16 |24 |15
0 7 3 1 4 1 7 7
2006/07 | 12| 71 29 1283 |12 |81 | 23 |18 |16 |11
1 8 2 0 8 9 6
2007/08 | 10| 93 251321 (80 | 73| 18|24 |17 |13
4 5 |° 9 |5 |6 |4
2008/09 | 71 | 72 24| 267 | 55| 58| 13|22 |92 | 14
1 7 7 0
2009/10 | 73| 77| 19 18 261 | 24 | 52| 10|17 |74 | 92
5 7 5
2010/1% |11 |81 | 12 |17 [ 28 [ 231 | 13|23 | 15 |12 |18 | 88
2 5 9 7 8 8 2
2011/12 | 79| 18| 10|47 | 22 |206 | 89 | 29| 13|60 | 15 | 17
9 9 9 8

(Source:http://pmis-4.ug.edu.gh/classlists/index.php?q=vk86k98gn7ng3jctsn39t0

! The Chinese language was introduced in the 200%/d@emic year.

2 The French Section became a Department in thel20Phcademic year.

3 1In 2000/2001 and 2001/2002 academic years stuskars admitted into the first or second
year of the University depending on the applicaatisicational background. In the first year,
only students in the French Section do study anguage course. Students were introduced
to the history of the language or the civilizatioh the country of the studied language
(Introduction to Russian Civilization and Culture, riduction to Spanish Historgtc.).
Students started the language itself only in tlerse year Ifitroduction to Russian Language
and Literature, Introduction to Kiswahiketc.). As a result of this system some students
studied for four years, while others studied fore¢hyears. If a language student got a
scholarship for the “year abroad” programme, thes student while outside Ghana had to
defer the UG courses for one year.

4 From 2002/03 academic year, students were adnutidto the first year and the structure
of the courses has been changed. Students sthgddniguage in the first yedElémentary
Arabic, Beginning Russian, Introduction to Spanisinguage, Introduction to Swabhili
Language Structuretc.).

® In 2005/06 academic year, courses in the Depattmere revised.

® Due to lack of proper registration a number ofisits are not included in the class-lists.

7 In 2008/09 academic year, the number of admittedesnits was reduced due to a new
admission policy.

8 In 2010/11 academic year a new Bachelor of Artginm was introduced.
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Objectives of the study

All over the World, there are courses which ar@dseand others that are
not. The situation is the same in the UniversityGifana. Many students
want to undertake courses in business, econontitsgc@mpared to courses
in foreign languages. In the Department of Modeanduages there are
many students, who did not want to learn the fordanguage offered to

them. The problem is that the University offerssihéanguages to students
in situation where their preferred course is fulybscribed. As a result,

many students find themselves in a situation witleeg are admitted in the

university but to study a course that they may hbess interest. Such

students usually decide to register and start these with the intention of

dropping it later. (However, as evidenced from Eablthere are students
who do not change their decision but stay in thgulage course.)

The objective of this study is to examine the fextahich affect the
productivity of learners, such as the psychologmaduliarities of students
and instructors, the social background of the sitgleheir attitude toward
languages, etc. so that language teachers may difiglsent methodology in
the teaching process.

In order to examine these factors we undertookrucisired interviews
with students who have dropped Russian languagehaseé who continued
to pursue the course. We also had in class andadiss group discussions
to confirm some of the results obtained from thstwrttured interviews.
Further, we had an extensive literature reviewsimegain if our findings are
in tandem with the literature.

Psychology in the language classes

In the Department of Modern Languages, Universftgsbhana, most of the
students have two feelings: they are happy, becthgseare in Legon (the
University of Ghana is located in the capital ofa@h, Accra. The campus
lies in the part of the city, called Legon. Manyopke in Ghana refer to the
University of Ghana as ,Legon”); but at the sammetithey do not know
what to do with the “given” subject. Lecturers #f@re in the language
courses often meet students in the classrooms who@ ready to take a
new language.

To assess the attitude of students towards the stuBussian language
in the University of Ghana, we conducted a surveythe 2010/2011
academic year. As seen in Table 2 majority of tidents did not want to
study this language.

Table 2.Did you Choose Russian Language?

Response| Frequency Percentage
Yes 12 9.6
No 113 90.4
Total 125 100

(Source: Authors’ Survey, 20111

Probably we would have received analogous respdhses had posed
the same question to students studying other layggudal here are different
reasons why students chose to study a specificéageg Some students want
to study French because they did it in basic oosgary schools and they
were successful. Some will want to study Spanistabge they have done
French before. Some may want to study Arabic, ex#wey are Muslims or
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they have heard about the beautiful and interestiriyre of the Arabs. In
recent years China’s growing economy and the patiife between Ghana
and China is motivating some students to study €fgnSwahili is the most
common native African language in Black Africa @hd only used African
language in the African Union (Péli, 2009). Withgaeds to Russian
language, there are people with high reputatioBhiana who studied in the
former Soviet Union and therefore encourage thhkilden, nephews or
nieces to study Russian; but frankly, many studemésnot motivated to
study the language.

There are many articles about motivation in langubgarning. If one
types “motivation in language learning” in Googtae system will give
more than ten million findings. However, in diffate cases different
motivation can be seen. In the University of Ghtmafirst lectures should
start with orientation. According to the studentsew they are admitted to
language courses most of them do not know anythlogit the opportunities
one may have with a good language background ojolthmarket.

Apart from this, students classify the courses r@ading courses” (in
students’ jargon on campus, a course is said t@ veading course” when
by just reading the teaching materials one canaggbod grade. For such
courses there is no need to do a lot of calculatmrpractical classes which
many students are not comfortable with), “A coutrgascourse is said to be
an ‘A course’ if at the end of the semester a sitidan obtain an “A” grade
with little effort) and prestigious or non-prestigs. Unfortunately, a
language course is mostly non-prestigious but defynis not a “reading
course”. As language instructors know, the best weapcquire a foreign
language is to practise it daily. But how can alstu practise a language,
which is not prestigious at all. Students tell ®®rof how others laugh at
them when they tell them about the language theystrdying. One can
therefore conclude that many language studentsafdeimed to open their
books, make their assignment in the presence of fliends or to do
pronunciation practice in the hostel.

Other frustrations come from the families. To uistiEnd the situation it
is important to know the Ghanaian (extended) familystem (see
mongabay.com). In a number of cases when the sasmet not able to
finance the children’s education uncles, auntiestber relatives may offer
support. These relatives usually want the studentsdbtain a “marketable”
degree. However, in many cases Degrees in foreigguages do not seem
to be “marketable”, although in the public sectbere are some places
where an applicant with a foreign language stantiggh chance of being
employed compared with an applicant without a fprdianguage. Also, in
the private sector some companies do business faidigners who need
translators though such opportunities are limited.

Differences between the student’s life at the sesgcondary school and
the university also influence the psychology ao$tfiyear students. In Ghana,
the basic and secondary schools use the term-sy@tese terms in an
academic year — three months in school and onemadntacation), while in
the universities the semester-system is used te¢hirweeks for studies one
week for revision, four weeks for examinations daled by five weeks of
mid semesters’ break or ten weeks during the lawation. In the basic and
secondary schools, pupils’ attitude and activitith academic and non-
academic are often controlled; continuous feedbiaclprovided to the
students and their parents. In the universitiesdvaw there are no frequent
class tests, class exercises, quizzes and othmes fafr controls apart from the
interim assessments and the end of semester examsalecturers
demand for continuous assessment just in few chisedo the large class
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sizes. Therefore in some cases university studégmtaot receive enough
stimuli from the Lecturer that enables them to kntweir continuous
performance.

The freedom that students obtain from staying istdle in the university
compared to dormitories at the high school causesea challenge.
Specifically, many students in senior high schoasel far from their home
to study in these schools and usually live in dosrres, where there are
strict policies and students’ life is coordinateul @ontrolled throughout the
day. At the university, students live in hostels; from their parents and
have the freedom to live completely different lifées. Some of them may
cope with the new “freedom” while others need titoelearn how to do
things on their own: when to wake up or go to beken to attend church
service, when to do an assignment, when and whbeeatt etc. The change
in environment together with the new found “freeddncreates a huge
learning gap for students; in such a situationdestts may need help and
mentorship. These resources are available, butrtunfately not well
implemented due to large class sizes and the hapdlat existdbetween
students and lecturers.

All these issues influence the psychology of sttsl@md therefore their
performance, especially in the learning of a fandanguage at lower levels.

On the other hand it is important to note thatre¢hs no higher education
without educators. Therefore it is imperative tl &bout the psychology of
the educators, i.e. the lecturers as well. Studeeesl fresh, kind, erudite
lecturers. Modern philosophy of the methodologytezching says that one
should not only teach knowledge but should dematestnow to use it and
how to think with it. Moreover, it is good to hadescussions and feedbacks
from students during lectures. To satisfying thistmdology completely is
very difficult in this environment, where teachiognditions could be better
and where class sizes are so large.

Social backgrounds of students and language legarnin

As pertains in other universities, students’ sotiatkgrounds are quite
diverse and to some extent influence their leatnigr example, some
students may come from poor homes. For such stsidémhay be difficult
to pay school fees and therefore may register Tdtese students may attend
lectures and tutorials only in a few weeks afte #emester has begun
(Ithough in some cases students may do registratitrout the full payment
of the tution fee). In the teaching and learning afew foreign language for
example, the performance of the students will becédd because the first
lessons are very important as our experience dvepast decade suggests.
In general, many first year students need freqaraburagement and advice
from lecturers. However, in many cases both stwdant lecturers may not
see the importance of proper communication betwieem.

The social background of the students also plagsgaificant role in
establishing appropriate communication betweenutecs and students.
Students who come from families where it was nortoadeek advice from
others may ask for it from the lecturer. Howeverthe Ghanaian society,
children are not taught to ask questions. Rathey, are told what to do.

Another challenge is that in Ghana people usualyat care about time.
This is a challenge that confronts both lectureis students in the teaching
and learning process. When students are late &sise$ it may be possible
that they were kept in the previous lecture byldwturer, but in many cases
the students leave their hostels late. Althouglicigd are being put in place
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to change the habitual lateness attitude of stsgdentomprehensive policy
that aims at inculcating punctuality in the Ghanaiaociety, more
specifically at the household level will be of immse benefit. When a child
sees that his or her parents live according to,timeeor she will emulate
them. Similarly, when students know that the lemtus punctual and does
not tolerate lateness they may always play by uhesr

In foreign language learning, there are situatiomere students need
some general knowledge to be able to think and ocamuate in the
language. Knowledge, like when to say “Thank you'winat kind of wine
may be served with a beefsteak or how to appredatter cultures can
mostly be brought from the home or family. Howeirea number of cases
students did not have the opportunity to learn fitbwir parents or others,
because they themselves do not have that knowksidge they are not well
educated (Literacy definition: age 15 and over can read and writgal
population: 74.8%, male: 82.7% female: 67.1%). Also, students in many
cases do not cultivate the habit of reading widebimader knowledge or
entertainment where this knowledge can be obtamedrather read only
what is “compulsory”. Education at the basic andoselary school levels
attempts at teaching students this “useful habitt,good examples from the
family plays a significant role. According t8oku, Nkansah Simpeh and
Osafo-Adu2011), this problem cannot be seen in only Ghana.

The relationship between L1, L2, L3 and...

In Ghana, it is sometimes difficult to find out arpon’s first language (L1)
or mother tongue, especially in urban areas, whmyeple come from
different places with different languages. Thusglih is used as the lingua
franca, since in many cases, when people marmpaif happen that their
children will speak neither the mother’s nor ththéar's language. Also, it is
possible to have situations where a child was laom lived a while in a
rural area and therefore could speak a native Eggguhowever as the
family moved to the city, the child may no longex bble to speak that
native language but rather English, simply becaiighe new environment.
This means that although the child’s L1 was a I¢@agjuage, with time he
or she cannot speak it.

In Ghana people learn English in two ways: as iaifphind as explicit.
Although it seems that there is a contradiction,wié show that, there is
not. Children learn English not as a foreign lamguéespecially in the urban
areas), since English is widely spoken: as a chiliiches on the television
there are programmes in English; in schools an@ropublic places, at
churches English will mostly be spoken. This isithplicit way of learning
English. On the other hand, children in schoolreaew English words and
grammar mostly as a foreign language vocabularygaachmar, because the
use of English grammar in the Ghanaian speech isalweays correct.
Therefore the learnt grammar and new words sergmmsctions which are
done by conscious representation (explicit knowégdg

Although according t®ardel and Falk2012), in Ghana the influence of
L2 on L3 is significant in language learning, sirtbe grammar of L2 is
based on explicit knowledge and sustained by “detiee memory”.
Therefore L2 should help in L3 learning. However fareign language
learning in the University of Ghana most of thedsiuts do struggle in
language classes. This may be due to the factttradugh all the students
speak English, in many cases, the English languaage acquired by both

® Sourcehttp://geography.about.com/library/cia/blcghana.htm
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implicit and explicit ways. Therefore quite oftendioes not serve as L2 in
foreign language learning. On the other hand, itmportant to note that,
those who studied French in school may use théRas the learning of a
new foreign language, even if it was not the L2ha person’s life, but L3,
L4 etc. Thus, although in the University almoststlldents are multilingual,
in our opinion, most of the language learners dohawe the positive impact
of English language on the learning process ofrnée foreign language
simply because the official language of the coumias not fully acquired
as L2.

Attitude towards languages

In Ghana the debate on Language Policy goes oroands noted above,
the official language in Ghana is the English laaggi Children must speak
it in schools and they are sometimes punishedel tlse another language.
Some local Ghanaian languages are taught in sghmglshe generally used
school language is English. In many schools, Freasforeign language is
taught and therefore most children can speak tvibree languages.

As Owu-Ewie(2006) summarized, from time to time differentdange
policy has been implemented. Some researchersvedht it is important
to use local languages as a medium of instructionthe first years of
primary schools, while others find it difficult tose local languages as a
medium of instruction in schools. Different reasdva/e been given. One
reason is that if children are allowed to use ldeauages at the lower
primary schools, they will not have enough timentaster their English
before the secondary school. Another reason isithabme disciplines it
will be difficult to find a qualified teacher, whaan teach a particular subject
in a local language, while in some parts of thentiguthe high number of
local languages is making it difficult to chooseigthof them should be used
in schools.

However some studies have demonstrated that anstede acquire a
second language better if he or she has a higicigmody level in his or her
first language (Lewelling, 1991). Perhaps in thea@tian society the debate
on language policy is also reflected in the atsttmlvards foreign languages.

According tolnal et al. (2010) a student’s attitude toward a studied
foreign language is very important, because thera correlation between
the student’s performance and attitude. Regardiiaggender of the language
learners Soku et al. (2011) noted that female stsdeppreciate English and
French better than male students. They also denatedtthat science
students have better attitude towards languageitepthan students doing
Arts or Business. There is not any correlation leetwthe student’s attitude
toward foreign languages and parents’ education.

Inal et al. (2010) established a connection betwkerstudents’ mothers’
education and the attitude of students toward gor&anguages. Specifically,
they found that children of highly educated mothkeve more positive
attitude towards a foreign language. There arerdstag results on the
correlation between the fathers’ educational bamkgd and children’s
attitude towards foreign languages. Students whas®er has university
degree have less positive attitude than those wiatiser has graduated from
high school.

Some surveys have been conducted on bilingual remildand their
attitude toward foreign languages. Interestinglyffecent surveys have
reported different results. The bilingual childreave very positive attitude
toward foreign languages. Inal et al. (2010) intdathat they did not find
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any significantly positive attitude. In our opinitime attitude depends on the
foreign language itself and it should not be gelirmrd.

Relationship between the number of students imsschnd
productivity

As earlier noted, the University of Ghana is cheased by large class sizes
and consequently high student lecturer ration. Etleough from the
2010/2011 academic year a new program and policlass sizes was
introduced which sought to reduce class sizesriilsoclasses are still large
and need to be reduced. Accordingisingos and Whitehurg2011), there
are a number of studies on the relationship betwésss size and academic
productivity, which can confirm that there is aat@nship between smaller
class sizes and better academic performance, efipextithe lower level. In
the University of Ghana, most of the foreign larges (Arabic, Chinese,
Russian, Spanish and Swahili) are taught for begsnn some cases the
teaching process is comparable to the teachingepsomn lower primary
classes, regardless of the age of the studentshanefore requires smaller
class sizes if academic productivity of languagelants in the University is
to be improved. Moreover, in a number of casesdgt@mmmar and oral
classes are inseparable, especially for begintieesefore it is important to
have more contacting hours with the lecturer. Tableemonstrates the
number of students in a class and the average rpefae of first year
students in the first semester of 2007/2008, 2@I®22009/2010 academic
years.

Table 3.Number of students in class and performance dfyfear students in first
semester of 2007/2008, 2008/2009, 2009/2010 acaderars

Subject Number of | Beginning Russian  Pronunciation and
Academic students (Grammar) basic reading skills
year (Oral)
2007/2008 80 58.7 58.99
2008/2009 55 58.6 62.4
2009/2010 22 67.54 65.09

(Source: Author’s data, 2007-201L.0

As seen in Table 3, students’ performance in bettimghar and oral
examination significantly improved when the clasgeswas reduced.
Specifically, average performance in grammar siygteduced in 2008/2009
compared to 2007/2008 but improved significantly2009/2010. Average
performance in orals has improved from about 58&@ent in 2007/2008 to
about 65.09 percent in 2009/2010. It is importanhate that, in 2009/2010
academic year during lectures and tutorials, dpant the Textbook a new
Workbook was introduced. However, the difference students’
performance was significant and therefore we beli&at both the reduction
in class size and the introduction of the new wodtbcontributed to the
increase in performance of the students.
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Good ways of taking students through the firstdass

As evidenced from the forgoing discussions, theiasibn of foreign
language students and lecturers of the Univerdit§lmana is not easy. To
achieve academic success both students and lecsiveuld work very hard.
Unfortunately, the library is not well resourcedtlwimaterials that can
enhance teaching and learning.

In order to assist fresh students in all languagerses, faculties and
students do organise special orientation prografiomthem. In the Russian
Section it is mostly organised by the members efRlassian Club. (There is
a general negative attitude of students toward iRosknguage. Some
Russian language students are discouraged bechubis attitude to the
extent that they do not want to go for any extraricula activities.
Unfortunately, they realised the mistakes theyraaéing mostly when it is
too late and sometimes fail their examinations.¢ Phogramme is usually
organised a few weeks after the first classes laga:tore it is important for
lecturers to undertake some orientation duringfitst lectures to enable
students appreciate the course from the beginmingery good way of
improving students moral is to continue orientatimunselling throughout
the whole academic year for beginners. This candtwee, because the
number of students in the language Departmentsnaller compared to
other Departments in the Humanities. (The small@sscsize was accepted
due to the practical nature of language teachibgihg this approach, a
natural student — lecturers’ communication linkestablished during and
after lectures, which helps to build a better retathip and mentorship
between the students and lecturers. The Club aetvishould also be
enhanced since they provide opportunities for fessial communication
between students and lecturers.

Furthermore, it is important for lecturers to mdkReir lectures not only
interesting, but practical as well. Our experiesgggest that if after the first
lecture, fifty out of seventy students will be alite say the following in
Russian, they cultivate the idea that they camléa language which boosts
their morals:

“Good Morning! / Good Afternoon!”

“Hello!”

“My Name is.....
“What is your name?”
“His/her name is ...”
“What is his/her name?”
“Nice to meet you”

“She is a young lady.”
“He is a young man.”
“Good bye.”

“Bye, bye.”

The challenges of achieving this objective areldinge class sizes, which
easily exhaust a lecturer. However, the gains feuoh an effort are the
motivation that students obtain to learn the lagguaven in situations where
they are not in the best of moods. The above dismos do not hold if the
class size is less than thirty students. In sudase some Russian speech
etiquette can be introduced as well.

Another important challenge is that students doknoiv how to read and
write Russian alphabets. What makes the writingnevbigger challenge for
Ghanaian students is that some of them cannot madgow letters can be
joined in writing. Although in Ghanaian schoolsd#uats are taught how to
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join letters, they are not encouraged and obliged tldat. Therefore,
Ghanaian students really struggle when they aréngrin Russian. Many
experts can attest to the fact that joining of Rusalphabets in writing is
easier and faster, even though there are someigoes. In order not to
scare students it is advisable that writing isddtrced only after some weeks
of introductory lessons.

Soon after students have had their first class tdoeyd be introduced to
borrowed words from English. Since in our universgtudents speak
English, we use words such as office, managerstassi etc. (Useinova,
2000). The challenge is that, some students tala ijranted and begin to
think that Russian is similar to English and consely they may not put
enough effort in its learning. (At the end of tH&l2/2012 academic year a
student could not read at all during oral examoreti The examiner wanted
to give her a pass so she changed the languagee afxamination from
Russian into English and asked the student if sh@wk some Russian
words. The student was happy because at leastnslegstiood the questions
and mentioned Russian words such as office, manager

Students of Russian studies have problem with ngadio help them
practising songs could be introduced as soon asdhe read the letters.
Although in foreign language teaching songs aretijmased for children
who cannot read, it has proved to be effectiveaang adult classes. In the
teaching of Russian language in Ghana, this is raffeetive since in the
life of Ghanaians, music and songs play a signifigale. When they are
happy, they sing and dance. When they are sadgdinélye same thing.

In Russian there are a lot of songs which can leel alsiring language
classes. Based on our more than ten years of experin teaching Russian
language to Ghanaian young adult beginners we @athat, some Russian
children’s songs are really helpful. When Russialulta are asked to
remember any song, most of them will recall a Russong from their
childhood. This is because of their catchy meloay asimple verses.
Therefore in the teaching of Russian language, iRusshildren’s songs
should be introduced as soon as possible. Theyyrbalp in reading
practice, especially when students record themefample on their phone
and use them while reading the verses. There isng about an island,
where there is always summer. (The song says thah@ga Changa is a
magic island and it is a very nice place; it is gdo live there, and there is
always sunshine and banana¥)..That is the favourite of the students.
While teaching Russian numerals, it may also belgodeach a song about
them. There is one, which really helps in memoggime numbers (the song
is about multiplication tabtd).

How to help students to appreciate the languagealtgre

As discussed earlier the contact hours for thehiegcof the language are
enough neither for the students to be able to stRdgsian language
effectively nor for the lecturers to give adequbtekground information

about the language and the culture of the peophes speak it. Therefore
students are encouraged to join the Russian Club pamnticipate in its

activities. Apart from these, there are one or pramgrammes monthly where
interesting Russian films with English subtitle® ahown. From time to
time, officials from the Russian Embassy are in/ii® have interaction with
the students. In 2012, students from the univergéie invited to the annual

10 http://www.youtube.com/watch?v=KWGovsuRWYM
1 http:/iwww.youtube.com/watch?v=u5DPEg1Ip3s
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official party of the Russian Embassy. For somelestis, that was a great
opportunity to see how people from different cidtudo relax and socialise.
The selected students were very proud and it seageal motivation. Some
time ago a “Russian cuisine” was organised wheragestts had the
opportunity to try Russian food prepared by the fCbk the Russian
Embassy and some lecturers of the Department widléng unofficial
conversation with the Embassy officials. (The Ghamauisine differs from
the Russian one. Although in the textbook thera tepic on food, students
were very excited when they gielmenj beetroot salacdind Russiapirog.)

Conclusion

In this article, we discussed the attitude towdRdssian language teaching
and learning in the University of Ghana which isgmlly negative and the
challenges that faces both instructors and lear@rsanalysis suggests that
the poor attitude towards the language influerstedents’ psychology and
performance in class. Challenges that instructace fncludeexplicate way
of acquiring the English language (the lingua fegnghich makes it difficult
for students to use it as L2, imposition of coursestudents for which they
do not have interest, the quest by parents antivedato see their wards
obtain a marketable degrees, freedom from parentdtols associated with
campus life, the large class sizes that makesfficdt to have enough
practical sessions and to some extent latenedads, among others.

Under such circumstances, it is not easy to maigtidents who are
learning the language. It is for this reason tlemturers should not only
lecture but rather mentor and provide advice to shelents as well as
making the course interesting and practical. Thigether with extra
curricula activities, organized by the Russian Ciabthe sure way of
motivating students to appreciate Russian language the culture, and
consequently completing the four year course -einescases due to the year
abroad” programme, it can even be five years.

| wish to thank the Office of Research, Innovatad
Development (ORID) of the University of Ghana wliials
sponsored me to be able to present this papereat th
conference organised by the Association of Edunatio
Sciences in Miskolc in June, 2012.
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