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Today Tourism English has become a well-establigiedadiwithin
English for Special Purposes and such ESP counsesféered
increasingly for university BA English studentswéwer, course
books are designed for Tourism major students,restdor those who
come from other disciplinary fields. English Langaeaand Literature
BA students’ English language level is higher thaat of the average
tourism students’ but they need an introductiothebasics of
tourism theory and the typical genres in the fidlbreover, these
genres currently involve a confident use of ICTodoommunication
technology), a feature also lacking from modernreeuooks. To fill
this niche, a new experimental blended learningsewsyllabus was
devised using the Moodle e-learning platform, \gjlecial emphasis
on incorporating technical advances into studyiegtéires of digital
and traditional genres typical of tourism. As e\alan, students were
asked to compile a digital portfolio. At the endiué course a
feedback was administered, the result of whichceteid that students

were satisfied with both content and methodologyufe
developments should take towards this directidiutimer students’
employability. The present paper describes theerdrand
methodology of the course and summarizes the fisdifthe student
feedback questionnaire.

Keywords: ESP, Tourism English, blended learning, ICT, Meod
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In 2011, E6tvds Lorand University (ELTE) introduc&durism English, a
new ESP course for English Language and LiteraB#estudents. The
course was advertised as a 4-credit elective semiitia enrollment limited
to 19 students. As in the case of every new cogmeeral issues of syllabus
design emerged concerning content and methodosmgye of which will be
dealt with in this paper. A general dilemma ofwliversity ESP seminars is,
for example, how to determine the level of profesal knowledge
necessary for students to benefit optimally fromaaticular course. It was
especially problematic for English BA students dfTE, because they
required some theoretical grounding on the topiazrder to be able to make
sense of the specialist terminology. Besides thigate grounding,
competence building in tourism discourse was alstabdished as an
objective for the course. On the other hand, pogitgrammar or basic
academic skills did not have to be covered, as tpEieral language skills
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were higher than those of typical Tourism studerdisice they passed a C1
level proficiency test as a prerequisite of attagdhe course.

In the present paper, | will describe the preparagirocess preceding the
syllabus design, followed by detailing the majoitedimas concerning
content and methodology. The article will conclimereporting the results
of the satisfaction survey in order to legitimizee tdecisions behind the
syllabus by analyzing students’ feedback data.

Preparations for a new Tourism ESP syllabus
Needs analysis

According to major theorists of ESP (Dudley-EvansS& John, 1998;
Hutchinson & Waters, 1987), needs analysis is ai@relement of any ESP
course. A well-structured needs analysis enablesdlrse designer and the
ESP teacher to make the right decisions about sbrted methodology
alike. In ESP teaching, there are some comfortalileations, when the
stakeholders of the course are easily identified,target situations, where
the specialist language will be used, are alreadycribed. These ESP
courses can heavily rely on the working knowledgehe students, who
require a facilitator’s role from the teacher. lre ttase of university English
BA students, however, it was difficult to collecatd on their needs for a
Tourism English course, since Tourism was not thngijor subject. Informal
interviews showed that they were only vaguely famiwith tourism jobs,
originating from their own memories as tourists.

Potential employers, however, were able to discladeable information
on what type of jobs are generally offered to Esfglimajor students in the
tourism industry. Therefore, expert informants weidentified and
interviews were carried out before the syllabusgtestarted. The detailed
description of these interviews is beyond the saaphe present paper, but
a summary is given to highlight some of the maijodihgs.

According to the interview with an employment centefficial,
multinational companies, as well as small nati@rderprises are constantly
looking for employees with exceptional languagdiskind follow a strategy
of in-house training. At large companies, employass responsible for a
narrow scope of tasks, while at small businessggignmajors are asked to
perform a wide variety of tasks. In the latter ¢casmany digital and
traditional, oral and written genres are involved the job, including
interpreting and translations in formal and infohm@ntexts.

Small enterprises find it hard to cope with univtgrstudents’ lack of job
experience and general unfamiliarity with workingntexts, which is the
result of an insufficient socialization into the nkimg culture. It seems that
employers refer to the swalesian 'discourse comtyu(Bwales, 1990) and
feel that this aspect of socialization is negledtedniversity teaching.

Based on the findings of the needs analysis, itagasluded that the new
course had to center around competencies necessaaygeneral work
environment, involving various tasks and familiargz students with a wide
varieties of genres, enabling students to work Hothsmall and large
tourism businesses and discarding the usual sinadftfunctional syllabus
provided for tourism students. The only questiomaimed whether there
was a course book available to suit these comglgxirements.
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Evaluation of existing course books

In the Hungarian university context, internatioteftbooks and Hungarian
supplementary materials, as well as exam prepardbiooks are used
extensively. As anecdotal evidence suggests, EShdées are rather
dissatisfied with existing core materials, butlaige them as the basis of
their courses, creating and updating supplememtatgrials.

During the preparation for the course, | was ndé ab find textbooks
suitable for the above described special group toflents, for several
reasons. The main reason was that the languageolieivgernational course
books was too low for English BA students, andrtieerials concentrated
too much on work specific everyday target situajsuch as for example,
replying to a complaint at the front office in atélo

Other books, whose language level would have bedgtabée, were
written for college students of tourism and resears of tourism theory,
containing facts almost entirely unnecessary far students in question:
providing detailed hospitality-related informationon government
regulations, not only creating a 'sterile’ theozati environment, but also
remaining knowledge providers, paying little or atbention to promoting
higher order thinking skills (analysis, syntheswaluation). Neither did
these course books attempt to familiarize students a real working
environment, nor gave they room to explore locdtuce and customs or
intercultural aspects. Unfortunately, the topicsHoingarian materials were
not engaging, which would have been a real obstaalaise motivation and
student involvement.

Authentic materials, when used in course books, thedfunction of
illustration, instead of being the basis of disseuand/or register analysis,
which again was a major drawback to using thesekdodhe books
described, however, missed one or the other.

The materials written for the state examinatiorétional and language
exams alike), although described competencies sagekr jobs in tourism,
contained no clear guidelines on their implemeatatbr methodological
considerations on how best these skills were tadmereyed to students,
leaving it to the discretion of the teacher. As masiversity ESP teachers
are not experts in tourism, what happens in redithat, instead of giving
practice in real work situations, such tasks afe dat of the syllabus,
substituted by giving information on how to perfothem, based on course
books. For example, as very few English teacheve leaer calculated the
budget for a real package holiday, perhaps theg tenuse a(n outdated)
course book example and discuss it as a modelgddouot ask students to
create their own calculation, as they would be len&t evaluate the results
in a business-like manner.

In summary, all existing materials pointed towaedsather traditional
syllabus, lacking certain key elements mentione@toployers in the needs
analysis. After concluding that a new syllabus wouwe necessary,
complemented by new course materials, the nextideradion became
whether the book format would be right for a modeourse involving
digital genres, or some other, computer-based golatfwould be more
suitable for the described objectives.

With these aims in mind, | decided to design aatyls with specialized
content and methodology, based around the followésgarch questions:

1. Which content and methodology-related featusesino be
incorporated into the syllabus so as to optimadlyedop students’
professional competence in the field of tourism?

2. How should students be familiarized with newitdiggenres?
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3. Which would be the most appropriate modes oluawi®n to reflect
the experimental nature of the course, yet tocefieth the process
and product approaches?

Designing the syllabus
General considerations

Based on the results of the needs analysis ancktherements of the state
exam, the aims of the course were defined as fallow

The principal aim of the course should be theatiith of students into
the discourse community involved in tourism discaur

The topics should be organized in such a way thaduglly introduces
students to the basics of tourism, starting bylyasicessible topics, while
more theoretical or specific topics should be tauglvards the end of the
course. As a consequence, first materials shoutdaco general and sub-
technical vocabulary items, found mainly in textstien for the general
public, such as promotional materials (advertisémehrochures), while
formal written text types and oral communicationexiperts with a large
amount of technical vocabulary should come later.

Exposing students to the target genre(s) is esddatacquire knowledge
of the code and conventions (Bhatia, 1993). Theeeftypical genres need
to be shown, analyzed, practiced and producedégttidents involving also
new genres such as travelogues, in-flight magazivideo blogs (vlogs),
podcasts, thus enabling students to have an uptto-&nowledge of
communication within the tourism industry.

Dudley-Evans and St Joh998:4) argue thatESP makes use of the
underlying methodology and activities of the diogs it serves This
principle, as well as the claims of small entegesnployers about students’
lacking skills, made it certain that the methodglag the course should
reflect the processes in the working environmend. students were not
familiar with this context, experimenting, draft itirg, cooperative work
had to be in focus, involving also myself, the tescas role-shifter from
expert to facilitator, even to student. The aboventioned approach,
however, is contrary to university course requirataewhere courses should
have a gradable outcome. With this in mind, theho@dlogy to follow was
that a process approach should be used duringitime while draft pieces of
work are criticized, then collecting all correctetrk into a portfolio, the
final version of which to be evaluated after therse. Thus combining both
process and product approaches.

As modern genres in tourism involve the media, gitali portfolio
appeared to be the most suitable collection ofsffied materials. This
consideration was further underlined by the faat #tudents nowadays feel
safe and spend most of their time collecting infation from the internet.
They are also familiar with the various multimedinres, and willing to do
home assignments in this environment. A course ldhfmllow students
methods of learning preferences, therefore in lwith Hutchinson and
Waters (1987) learning-centered approach, a multimedéselnl blended
learning format seemed the most suitable.

In order to find a safe and familiar environment &toring students’
work and facilitate cooperation, Moodle, the unsigr e-learning
management framework was chosen.
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Content

Each session was based around a sub-field withinsto (e.g. Active
Tourism, Sustainable Tourism, Cultural Tourism, dhksiness Tourism).
During the first seminars, text types addressirgghaneral public, such as
advertisements, newspaper articles and news videoe used. Students
watched several 3-minute videos at home or read shuhentic texts to
familiarize themselves with new concepts, typicahmgs and certain tasks
the tourism job in question would involve. Excergtem books and
professional journals, alongside authentic materiedm the Internet were
extensively used. My featured internet sourcesainatl amusing, emotional
or even controversial issues, as well as 21st cgeencepts (e.g. satiation,
minimoon, couch surfing, capsule hotels, Britishbtlers in Ibiza). These
provoked discussion and provided ground for despgdent involvement.
As the course progressed, the students were imtegdto an increasing
amount of tourism-specific terminology and thearadti concepts, which
appeared in texts written by and for experts (eéayrism segments,
destination marketing, and Maslow's pyramidAs tourism is an
interdisciplinary field, its vocabulary draws onhet disciplines such as
economics, psychology, sociology, therefore atfili@ stage of the course
period a wide range of vocabulary was acquirednsiteely. Table 1 below
indicates the basic topic areas of the 12-week stmne

Table 1.The content of the course

Week Topic Features
1 Introduction Tourist attractions / segments
Basic terms of tourism Analyzing brochures
2 Commercial enterprises Disneyland, Salzburgaive|
Thailand
3 Ecotourism National Parks, eco-weekends
Sustainable tourism
4 Travelling Online booking
5 Accommodation Jobs at a hotel,
A Japanese inn
6 Cultural, educational tours Museums on the nie¢, Eden
Project
7 Business tourism Tourism management
8 Active tourism
9 The dark side of tourism Terror and catastropheigm
10 Hungary — Budapest, Balaton A tour guide
11 Hungary — festivals /food ‘Hungarikum’
12 Test
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Skills development: Oral skills

An important result of the needs analysis was thatfuture jobs would
involve both oral and written tasks. However, spegkloes not get enough
attention during classes at universities. Evaluatitso mostly takes place in
writing. In order to compensate for this, oral gasnents were included. To
become confident in planned and spontaneous ooaluption, various in-
class tasks and home assignments were necessamadtice oral skills.
With the help of modern technical devices, studesasiples of spontaneous
oral production were recorded about certain tourispics, e.g. choosing a
teambuilding activity, describing it and recordirtheir own voices.
Recording students’ voices was a crucial elememntséveral reasons. From
the teacher's point of view, each student got amak@pportunity to be
heard, several times, if necessary. It could alsoképt as a record of
production, and it was possible to give individeg¢dback. If performance
was not satisfactory, students were asked to peattis skill and send more
speaking samples. A practical consideration watmd the time of the
recording to 2 minutes.

Students found the task useful; they recorded #meesspeech samples
several times, and gradually became more relaxele whbeaking. They had
a chance to analyze their production and re-retioethselves until they
were satisfied with the result, as they wrote comisien this by email.

Skills development: Writing skills

In order for students to be able to work alone omé& assignments, genre
and register analysis was accomplished during etas&nalyzing the best
examples of the certain genre and using them a®Is\odised awareness of
features which made that text effective for theeregr. General features of
advertisements, 'compulsory’ elements were obsevefibre constructing a
text with a similar function.

Written assignments comprised of tasks, such aslating and creating
advertisements, preparing an executive summarygmiag a satisfaction
questionnaire for public transport companies, wita formal speech on the
importance of cultural heritage, creating SWOT wse$ and designing a
package holiday for a selected tourism market sagme

As new forms of communication involve simultanegusiore than one
channels (auditive and visual, connected to oralriten production), new
digital genres have appeared in tourism where mohat elements also play
an important role as information content. Enabktgdents to work within
these genres, they were asked to illustrate theittew products with
pictures, downloaded or self-recorded videos amatibns.

Methodology of teaching and the use of ICT

As needs analysis interviews revealed, employedsurnsm industry work
in a multimedia-driven environment. Most of the aounmicative situations,
written and oral genres contained some technolbdgzdures. Therefore,
incorporating an ICT syllabus within the coursersed essential.

The Moodle e-learning framework is offered autocwly by the
university for each new course. Students were familith its various
features, and were able to confidently use it ducdollecting information for
home assignments, collaborating, sharing documintdifferent format,
testing their knowledge with quizzes, etc. A useiptlion of this framework
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for the teacher is that the system records an aitoractivity log report of
each learner. Thus, teachers can check not only Wieelearners handed in
an assignment, but it is also possible to track hawh time they spent on a
task or a quiz (Brandl, 2005).

Students prepared for each lesson by watching @e2€} minute videos,
some of which dealt with controversial issues ends. With the help of
applications downloaded from the internet, theyorporated parts of these
videos into the seminars for summaries, debatesistoguide speeches or
simulations of real working environmengllis and Johnsor§1994) also list
simulations as an important tool for practicing king behavior. Instead of
real field trips students were able to use thermetiewebsites to simulate
tourism tasks. They simulated online hotel and taket bookings and
conference organizations.

Using the internet was an approach to accommodaefdur 1''s:
involvement, interaction, individualizatioand independencégterminology
from Dudley-Evans & St John 1998:200). ICT knowledguidance
necessary for sts: Although it is a commonly hedlidh that students are part
of the digital revolution (digital natives, as deksed by Prensky, 2001),
experience revealed that they needed guidance duidean certain issues,
such as

* how to send large files, the importance of file eanpsending 2nd,
3rd drafts,

e saving and sending ppt files to include voice add-o

e dubbing a video: how to be synchronized with thigioal
 various video file formats and how to handle them

Evaluation

Students’ final grade was based on two sourcesy Wnete a 45-minute test
during the last session, and they created a digitafolio with recordings of
their voices, short video interviews and animatiofisey were not assessed
during the portfolio building phase, which meardttbourse participants had
the freedom to experiment with new ideas and tecgyowithout the
pressure of knowing that their output would be eatdd and therefore
would count into their final grades. The final, imted version, however,
was evaluated based scores on content, strucaniefyof materials (audio,
video, oral, written text types), and aestheticsiderations. The portfolio
was uploaded online and shared with the other stade

Student feedback: Pedagogical implications

At the end of the course students filled in anralsurvey to express their
opinion about the Tourism English course. The tesuthich were collected
after the in-class test, were overwhelmingly pwsitiThe students described
the content as modern and entertaining, the blelsdeding methodology as
inspirational, and the digital portfolio they credtfor assessment as useful
for their future careers. The following are studéstatements about content
and methodology to answer the question what thepdathe most useful
during the course. (The expressions about contentiaderlined; the ones
about methodology are in italics.) What did youlfitne most useful about
the course?
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= Thenew type of sportd didn't know most of them before.

= TheHotel industry course materiaglbecause now | can fully
understand thdifferent rates and terms

= Cultural tourism because finally, | could get to know Bp. and othe
parts of the country (thanks to thieort presentations in clasa
little bit better. To be honest, | had no idea wiat the Millennium
Monument symbolizes... But now | do. :)

= tourismtranslations hotel terminology

=translating and producingdvertising texts/materials

= ppt-swith many-many good links and videos, | just lovkedm!

= Translatingtechnical texts, thdiverse activities (e.g. doing
slideshows, voice recording, etc.)

= Pptsand vocabulary lists.

= Presentationgnd articles about the topic discussed.

= Actually | foundall materials usefuas they greatly added to my
knowledge about tourism, but if | had to highligime as the most
useful, I'd choose theotel industry topicand as for the most
enjoyable, thdisney topicsBut really, | did like aneénjoy all of
our topicg

=1 found the most useful the one called: "James &ju€orditasi
gyakorlat.pptX, because ishowed the most common translation
problems and their solutions

It is clear from these answers that students fowerg different things
useful. Three students gave long answers concemsinge methodology
issues, which are summarized below:

v They found the discussions of translations veryulsahich
evaluated the quality of the translated piece ftoenpoint of view
of the employer, with special emphasis on formal aesthetic
elements, as well. Students also appreciated fleetions shared on
the decision making processes of a practicing kaors from how to
look for and where to find background informaticefdre
translating, as well as considerations on whichdsdo choose or
discard in formal or informal written genres. Thespive feedback
indicated that ESP teachers are truly capableid§img the gap
between work and university.

v' Students found using info communicational deviaesfical, because
they felt that they had very much to learn in fiegd.

v They liked the system of evaluation which alloweddxperimenting
and creativity.

In summary, it can be concluded that students hgdoa opinion of all
three aspects of the course which had been meagmbwide them with the
skills necessary in the world of work. The positmgnion they expressed
seem to be validated by other sources. One ist#iisteal data from the
log-files in the Moodle e-learning framework. Thenmber of visits during
the course, in other words: student activity wasegkonally high. The
website was looked at, and files were downloadedentioan 2000 times.
The frequent visits indicated how relevant the enhiwas for the students.
Their involvement and contribution was even higlieve consider home
assignments which contained such big audio andWitks that they had to
be uploaded via common file share sites (e.g. gise.com,
toldacuccot.hu), and not on Moodle due to file sizgtations.
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The best proof of perceived usefulness of the aigibrtfolios and the
acquired skills, however, is the fact that sevetatients attached their work
to their CVs and job application forms. Some ofnthesported that they
were offered part-time and summer jobs in the fefldourism, while two
students went to work for a media and advertisiggnay, where they were
asked to perform creative tasks similar to thossy thracticed during the
course. Three students also indicated that theydaldee to continue their
studies within the domain of tourism and hospialit

Conclusions

Based on the feedback results, it can be concltigddhe course objectives
were realized, as students acquired the competeneieessary to work in
the field of tourism. They did not only learn thask technical vocabulary
and typical genres related to various jobs in habpi, but with the
emphasis of a working context, students were dimta try themselves out
as employees. The ’additional value’ of the couosginated from the
systematic use of multimedia devices and the caxitplef methods within
tasks that students had to perform.

Further research is necessary into the needs miugastakeholders, such
as present and future employers, and other regegsas of the tourism
industry to gain deeper insight into what theiruiegments are towards ESP
teachers, with a possible cooperation in mind betwaexpert informants and
the university. This would improve the relevancenadterials and methods
used in ESP tourism courses, and could also bbdbs of a new blended
learning syllabus.
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