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As a result of globalisation, Hungary’s joining tBeiropean Union,
technological innovations, educational and labowitity the
requirements of employees have changed. The deoh&ndwing and
understanding of other cultures is of crucial imorce in order to
achieve successful intercultural communicatioms Especially vital
in the case of the workers at foreign owned andaled companies,
and when employees are sent abroad on businessefdtes the aim
of my research was to find out the workers’ intéxoal experiences
and problems abroad. On the basis of the reseagshlts, decisions
can be made on how intercultural training at Hunigartertiary level
education has to be adjusted to students’ workteelaeeds. The first
part of my study focuses on the results of an ecapistudy carried
out at local companies in northern Hungary in wir2@12. The
employees filled in the Hungarian online questiareavhich
included questions dousiness trips and trainings abroad, and the
Hungarian workers’ personal experiences and cotdlith foreign
colleagues abroad. The second part of the papesgmts the offered
preparation courses at the University of Miskolanigary. Finally
the research results are compared with the offexdses, and on the
basis of the findings suggestions are made on bdvatmonize the
results with the everyday work of teaching in ortbedesign an
appropriate curriculum and to give students - fertlemployees - a
more marketable knowledge and competence.
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It is quite common nowadays for companies to employkers brought up
and socialized in different countries and culturéshas also become
common for companies to work together within ingional networks.

Multinational companies establish subsidiaries gadain the research,
design, development and manufacture of productdiffierent countries.
Employers often send their workers abroad on basime to trainings. The
previously mentioned work circumstances require eroultural

communication at work. Workers from different cuétubackgrounds and
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with different mother tongues have to face seveaiffierences in their
workplaces every day.

Cultural differences mainly result from the diffeces in the order of
values. Life values (e.g. the value of family) haegreat effect on our
employment and the way we work. The role and ingar¢ of family,
friends, acquaintances, free time activities, fefig politics significantly
influences one’s motivation in work and affectiar his/her workplace. In
different cultures these values have a differendeorof importance.
Therefore the differences in the order of valuestla multicultural
workplaces result in several problems and conf{iBtrgulya, 2007:52).

Besides the differences in the order of values iffier@nt cultures
behavioural expectations influence our interculturgeractions, as well.
People form their expectations consciously or uscmusly in a given
context on the basis of the norms, conventionsicipies, legal agreements
and protocols that are associated with that coniéwy develop a sense of
what behaviour others should or should not perfoang if the expected
behaviour does not occur, they feel annoyed. Belaai norms are the
manifestations of deeply held values (Spencer-O&tEyanklin, 2009:111).

The differences workers come across might resuthisunderstandings,
problems or even conflicts.Sticcessful inter-cultural communication has
social and economic consequences for both labodrmaanagement, since
communication breakdown can lead to interpersomalfiicct and a drop in
productivity due to time lost in negotiation of miew’ (Clyne, 1994:211).
Therefore the paper aims to show some of the iultewral experiences and
problems Hungarian workers had to face abroad.

The aims, methods, setting and subjects of tharelse

The aim of the empirical study was to find out therkers’ intercultural
experiences and problems abroad. It was hopedathahe basis of the
findings, decisions on teaching materials and prestcould be made in
order to provide students with more up-to-date witable language and
cultural knowledge for the job market. The impodarof trying to adapt
university curricula to the demands of business amtlstry is to give
students — future employees — a more marketablewlkdge and
competence in the fields of language and intercallitommunication.

The results are based on an empirical study, wihiak carried out at
local companies in northern Hungary in winter 20I@.obtain the research
data non-probability sampling was chosen. It isduséhen probability
samples are impossible or unfeasible to select. @nie types of non-
probability sampling is reliance on available setge(Babbie, 1986:173-
175).

Non-probability sampling is used when probabiligmgling is difficult
to achieve. Its disadvantage is that it does neblue random selection.
Non-probability sampling may not represent the pafon well, therefore
the sample cannot be considered to be represantafithe examined
population (Majoros, 2004:102-104).

In the present research non-probability sampling used firstly because
doing research at a company is a difficult taskosdly companies do not
allow every worker to take part in a research. &f@e this method seemed
to be the most suitable one and the companiesetbgitio could participate
in the study.

The method of data collection was the questionn@iteestionnaires were
chosen to be used because they are useful forctoledata from large
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groups of subjects, they make large samples feasMdbreover, they are
reliable because questionnaires present all ssbgestandardized stimulus
(Babbie, 1986:232-233).

The Hungarian questionnaire included questions e respondents’
language knowledge, language use at the workpldotgrcultural
experiences and problems at the companies in Hungad abroad on
business. The questionnaire contained closed aed-@pded questions and
Likert scales. However, the present paper onlyyaesl some of the closed
and open-ended questions concerning the businpssatrd trainings abroad
(the visited countries, the time spent abroad), twedHungarian workers’
personal experiences and conflicts with foreigheagjues abroad.

Closed questions were used, because they directrdbpondents’
thoughts, but at the same time it allows the retwarto compare the
participants’ answers and easy to process them. dasier and quicker to
answer closed questions. The disadvantages alestef spontaneity and
expressiveness (Oppenheim, 2005:112-114).

Open-ended questions were chosen, because theyfrge@dom to the
respondents, let their thoughts roam freely, apd-fesponse questions are
expressed spontaneously. They are easy to asHjfictlt to answer them
and even more difficult to analyse (Oppenheim 2002:113).

As the survey method the self-completion questioensas used, where
the participants filled out the questionnaire tlyloEvaSys online evaluation
system. The participants were selected by the coiepahemselves. The
respondents voluntarily completed the questionnamd their anonymity
was assured.

The study was conducted at 14 local companies ithem Hungary.
Among the 14 companies there were 8 small Hungavamed enterprises
and 6 multinational companies out of which two American owned, one
Chinese owned, one English owned, and two Germaredw

At the 14 companies 50 workers filled in the quastiaire during their
working hours. Table 1 contains further informatioh the workers in
question. We can see that most of the respondéd¥)(are female; only a
few male workers (30%) filled in the questionnaifée table shows that a
quarter of the participants (26%) are quite youhgt is, between 24 and 30
years of age, about half of them (46%) are betvBdeand 40 years of age,
almost a quarter of them (22%) are middle agedS@¥ears old), and only
6% of the workers are above 51 years old. The tiflbkrates that 68% of
the respondents work as employees at the examimegpanies, and only
some of them are employed as low-level leaders ,(8btd-level leaders
(16%), and top-level leaders (8%). We can see timatparticipants are
highly qualified, as more than half of them (56%)qaired a Master's
degree, a third of them (32%) got a Bachelor's degB% of them has a
PhD, and 1 person finished a secondary grammaiokciiod another one a
secondary technical school.
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Table 1.The subjects of the research

number of workers percentage
GENDER Female: 35 70%
Male: 15 30%
AGE average age: 36.46 years -—-
24-30 years: 13 26%
31-40 years: 23 46%
41-50 years: 11 22%
above 51 years: 3 6%
EMPLOYMENT STATUS | employees: 34 68%
low-level leaders: 4 8%
mid-level leaders: 8 16%
top-level leaders: 4 8%
QUALIFICATION secondary technical school: 1 2%
secondary grammar school: 1 2%
Bachelor's degree: 16 32%
Master’s degree: 28 56%
PhD: 4 8%

The results of the research

The following section presents the results of tlesearch, the offered
preparation courses at Miskolc University and tkeinsequences for tertiary
education. The first part shows the countries amgg spent on business
trips abroad. The second part describes the cesnamd times visited on
trainings abroad. The third part illustrates theku®lated experiences and
problems of the participants abroad. The fourtht mhrals with other

experiences and problems abroad. The fifth partwshthe preparation

courses of the University of Miskolc. Finally thesults are compared with
the offered courses and suggestions are made omchgmwe students a more
marketable knowledge and competence of foreign uaggs and

intercultural communication.

Business trips abroad

A two-third (66%) of the workers has been on a hess trip abroad. They
have been to 22 different countries, which are fiblblowing: Austria,
Belgium, Bulgaria, the Czech Republic, Croatia, I&ngd, Finland, France,
Germany, Italy, Japan, Luxembourg, Macedonia, Matgythe Netherlands,
Poland, Portugal, Russia, Serbia, Slovakia, Swardr and Turkey. Table 2
shows the frequency of the business trip. We cartlsat only a few of the
participants (6%) go regularly (every month or maren) abroad on
business, a few (6%) go 6-10 times a year, hathefthem (49%) go 1-5
times a year, a third of them (30%) rarely have gossibility, and 9% of
them have been on a business trip only once so far.

Table 2.How many times have you been on a business tripaal®r (n=33)

once so far 2-5times so| 1-5times ayear  6-10times g every month
far year or more often

3 | 9% | 10| 30% 16 |  49% 2| 6% 2] 6%
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Trainings abroad

A third (34%) of the respondents has taken partraining abroad. They
have been to 6 countries, which are the followiAgstria, Belgium, the
Czech Republic, England, Germany, the Netherlahdble 3 illustrates the
frequency of trainings abroad. It can be seen 1B& of the workers have
taken part in training abroad often (6-10 timeseary, 18% of them go 1-5
times a year, a quarter of them (23%) have pasdienh 2-5 times a year, and
half of them (47%) have been on a training onlyeosa far.

If we compare the results of business trips aniditrgs abroad, we can
see that more participants have been on a bustngsthan on training
abroad, workers have more frequently travelled atbron business than on
trainings, and the respondents have been to afimastimes more countries
on business than on trainings abroad.

Table 3.How many times have you taken part in training alol® (n=17)

once so far 2-5timessq 1-5timesa 6-10 times a | every month
far year year or more often

8 | 47%| 4 | 23% 3| 18% 2| 129 0] 0%

Work-related experiences and problems

On the basis of the experiences discussed abaperéer of the participants
(24%) had work-related problems when they were adbrdvost of the
mentioned problems are connected to language use.r8ason for these
problems relies in cultural and linguistic diffeoes. Because, if corporate
communication involves two workers of differenttocul backgrounds with
different mother tongues, workers can communicatausing the mother
tongue of speaker A, or the mother tongue of spdaker they can choose a
third language. In the first case speaker A isnaddvantage over speaker B
both at linguistic and cultural levels; and spedRds at a disadvantage. In
the second case speaker B is at an advantage peakes A. In the third
case both speakers have to face different linguestd cultural differences
and difficulties, because they hring their own sociocultural expectations
of language to the encounter. Speakers’ expecwti@hape the
interpretation of meaning in a variety of way8owe & Martin, 2007:1).
Due to these differences in language usage comitimyicmay result in
misunderstandings or even conflicts.

As far as language barriers are concerned the wsrkentioned three
problem areas: comprehension; the speed of spaachthe differences in
pronunciation, accents and dialects. The respoadennd comprehension
problematic. Here is an example from a participganillustrate this issue:
"The foreign partner seemed to have understood nmvas saying, but later
| found out that he had ndtThe example shows that Hungarian employees
problems due to the lack of comprehension. Besidemprehension
problems, the Hungarian workers found the forejgmagers’ speech to fast.
For example: It is difficult to follow very fast speechThe example
illustrates that the faster communication speed amakomprehension
difficult or sometimes even impossible. Moreovehe t participants
experienced difficulties due to different accengletts or pronunciation.
Most of them mentioned the accent of Asian pedpére are two examples
to illustrate this problem:The special English accent of the Spanish and the
Chinese is difficult for m&said a Hungarian worker! have to get used to
Asian accent said another respondent. Besides the accentiseoEpanish
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and Chinese colleagues the participants had prablemderstanding their
communication partners due to the foreigners’ dialefor example: The
foreigner spoke a dialect, therefore it was difficto understand his
explanation” Furthermore, the Hungarian workers found it idifft to
understand their foreign partners’ pronunciatiorerddis an example to
support this point: It is really difficult to understand the Indian ar®buth-
African partners when they speak English

If we compare the outcomes of the present studig vasearch studies
carried out at Hungarian multinational companiegjfBt, 2010; Falkné,
2008) we can find some similarities with the presesults.

Klara Falkné Banodid her research among Hungarian managers and
their employees, and her findings also proved raguage usage is one of
the most essential aspects of intercultural comoaiigin and in many cases
results in intercultural misunderstandingsliné, 2008:197

As we can see the results of these two other stwdiefirm the outcomes
of the present research, because they also pravdatiguage use plays an
important role in intercultural communication andscommunication can
lead to misunderstandings, problems or even casiflic

Besides work-related linguistic problems the pé@gtiots also
experienced some work-related cultural problems tduthe differences of
life values and behavioural norms. The respondemsitioned that the
differences between Hungarian law and the law bkiotountries caused
misunderstanding with their foreign partners. Hare two examples to
illustrate this point: They [foreign partners] do not understand Hungarian
law, therefore they do not really accept gaid a worker. Another employee
faced problems due to the differences in contraletsy for example: They
[foreign partners] do not deal with the contracties strictly” Another area,
where the participants experienced differenceschvhesulted in problems,
was the differences of importance and unimportailcea culture. A
participant answered the followingDue to cultural differences judging the
priority of tasks caused problems. What | foundnpuortant (statistics) was
really essential to hirfthe foreign partner].”

Other experiences and problems

A fifth of the respondents (20%) experienced otheyblems while they
were abroad on business or taken part in trairitogvever, only two of the
participants answered this open-ended question. ©Omen felt that
foreigners, could not put themselves in the Hurager'i shoes, as he said:
"They [foreign partners] cannot always identify ttemtves with Hungarian
mentality” The other worker mentioned a typical Hungariamplimentary
custom, which is not well-known in other countréesl cultures: It was not
very serious, but we had to pay attention to ie thale German colleagues
did not let ladies go first, therefore there wakallision’ at the door every
year.”
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Preparation courses at the University of Miskolc

The Language Teaching Centre of Miskolc Universitffers foreign
language courses in: English, French, GermanaitaRRussian, and Spanish.
The courses are available at all the six Faculiled an Institute of the
University (Faculty of Arts, Faculty of Law, Faculof Earth Science and
Engineering, Faculty of Materials and Metallurgi€aigineering, Faculty of
Mechanical Engineering and Information Science,ufgcof Health Care
Studies, Bartdk Béla Institute of Music). Accordittgthe governmental act
of 2002 students should have an intermediate-&adt-accredited language
examination to earn their degrees. Therefore thegry aim of these
language courses is to prepare students for thiéreeigexam.

Besides the language courses, there is a prepafatiavorking abroad
course offered in English and German at all theFsigulties and an Institute
of the University. This course is for students whkaowledge of English or
German is at intermediate-level. The aim of therseus to prepare students
for the linguistic aspects of working in target daage countries. The
students first learn some general details and tomamic systems of the
target language countries, and then they acquieenitessary language
knowledge to find a suitable job advertisemengpply for a job, to fill in a
self-knowledge test, to write a CV and a coveeletio sign an employment
contract and to find accommodation abroad.

However, intercultural communication courses aréy arffered at two
Faculties (Faculty of Arts and Faculty of EconoiasMiskolc University.
These courses are optional, Hungarian ones.

Implications of the findings

As we have seen in the previous section the ppatits regularly go on
business and trainings abroad. Furthermore, thegreence difficulties in
comprehension; the speed of speech; and undenstandifferent
pronunciation, accents and dialects. Therefore, tf@ aforementioned
reasons, we should develop the workers’ commumisatkills. We can do
this by reading and or even learning dialogues, settial expressions used
in certain situations. We can also develop thidl ¢k doing listening
exercises and acting out role plays. To familiaribem with different
pronunciation, students should watch video filmdilons of several kinds
with follow-up exercises, and do listening exersisgith speakers from
different countries and regions of the world.

The results of the research showed that, whildingsiseveral countries
on business or trainings, the Hungarian worker&e&pced several cultural
differences and problems. Therefore we need to ldpvéhe students’
knowledge of other countries and cultures andtbailr attention to cultural
differences. On the theoretical level students khdearn, analyse and
understand the most well-known cultural models aulfural dimensions.
Learning about the order of life values and theipartance in different
cultures can raise students’ cultural awareness aedk down cultural
prejudices and stereotyped misconceptions.

On the practical level it can be developed by negdiinderstanding and
discussing the texts and dialogues on other cudturem the used
textbook(s). It is also important to compare thangd information of other
countries and cultures with one’s own culture. Téecher’s role is to give
and also to call the students’ attention to théed#inces.
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Besides using textbooks, there is a wide rangeaténals we can apply
as a supplement. For example, we can use texts fimory books,
guidebooks or travel books, read short storiespesc leaflets, newspaper
articles and magazines about or from other cultua@slyse and discuss
statistics of the target country and compare ihwite’'s own. We can even
invite a speaker from his native country and celtand ask him to give a
presentation about their traditions and ways o, liind then encourage
students to ask questions from him. To supplembat textbook as an
instructional tool, we can use pictures and phalodjstening exercises and
listen to songs from different countries.

Furthermore, students’ knowledge of other cultureaa be developed
through online or e-mail messages or having disscugsrums with people
from other countries and cultures and by living atadying abroad. This
way, learners not only gain knowledge about otlemeries and cultures
and develop their knowledge of foreign languagé, d&dso experience and
learn the process of interaction when communicatiith people from
different cultures.

Conclusion

This paper first presented the aims, methods,ngetind subjects of the
research. The second part described the resuttsecémpirical study. The
paper showed that a two-third of the workers wera tusiness trip abroad,
visiting 22 different countries and a third of thespondents took part in
training abroad in 6 different countries. As far lasguage barriers are
concerned the participants mentioned three prolaesas: comprehension;
the speed of speech; and the differences in proaime, accents and
dialects. Besides work-related linguistic problet® respondents also
experienced some work-related cultural problems tduthe differences of
life values and behavioural norms. To support tbatg, examples were
given in each section. Furthermore, the study nmady @resented some
cultural clashing points of intercultural commurioa at work, but also
gave suggestions on how to prepare students -efugthployees — for such
situations.

“A bemutatott kutat6 munka a TAMOP-4.2.1.B-10/2/KGN
2010-0001 jef projekt reszeként az Eurdpai Unid
tamogatasaval, az Eurdpai Szocialis Alap
tarsfinanszirozasaval valosul meg.”
“This research was carried out as part of the TAMOP
4.2.1.B-10/2/KONV-2010-0001 project with supporthy
European Union, co-financed by the European Social
Fund.”
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