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Cooperation between two or more people means tfeegtae to work
together at a task, using communication and helgiach other. It is
unanimously accepted that, by cooperation, indi@idund group
performances increase with positive effects in dogn affective and
social areas. However, many people prefer to wor&n individual or
competitive system, ignoring the advantages of e@tjve activities.
In school, the situation is the same and, evennfierous professors
agree with the advantages of cooperative learnjngf, a very few of
them encourage it in their pupils. In the presdatyg, we tried to
identify the level at which professors want to @rape with each
other, giving in that way a good example to theipits. The sample
was composed of 60 professors who teach in anienfeecondary
school from 5 villages from Bihor County, Romariiae
guestionnaire was composed of 32 items, whictotgstablish how
deep interpersonal relationships are between psafesfrom the
same school and the way in which they cooperate egith other,
helping pupils to learn more effectively. The resplove that, even if
all professors accept that team-work could helpilsup increase
their academic performances, only several teacpeastice it in their
current didactic activities.
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The problem

Cooperation / teamwork represents one of the nmygblitant modalities to
make different activities effective. So, teamwodsmumerous advantages
from a cognitive point of view (increasing intelleal efficiency), an
emotional one (increasing the intrinsic motivatimn work), and a social
one (developing positive interpersonal relationstop social skills) (Popa,
2010).

Most often, teamwork in school is represented bypeoative learning.
On the first impression, this process looks vemypdé and means to arrange
pupils in small groups composed of 3-4 members, Wwhee to solve a
common task. But the reality is more complex angksiicial approaches of
cooperative learning in school (expressed by camfusegarding the way in
which these didactic strategies could be put istia, by lack of trust about
its efficiency, by isolation policy promoted by myaschools or teachers and,
not finally, by their reticence regarding cooperatiearning and preference
for individual or competitive one) could create thieemises for failure of
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that educational vision (Popa & Laurian, 2007:3@n the contrary,

cooperation in schools tries to promote superi@damic results, positive
interpersonal relationships and good mental he&th.if professors want
cooperative learning to become effective, they khaespect its basic
principles: positive interdependence, individuasp@nsibility, promoting

positive interpersonal relationships, social slkilfel group evaluation. More
than that, professors should understand the wawyhich that process is
working (Slavin, 1995:27). It is very important toreate a positive
atmosphere in the classroom and in school, basethutnal confidence
among educational actors. Different conflicts betweupils (which could

be considered normal in a school) can be effegtigallved using those
acquired social skills. On the other hand, the niea@tniques which can be
used by teachers to stimulate cooperative learrirg the following:

homework checking by each pupil himself or for tadleague, engaging in
discussions, instruction or summing, learning /arathnding / writing texts,
solving of different ideas conflicts, projects aogp portfolio. In the present
paper, we don't intend to make a specific analggighis phenomenon,
remembering that cooperative learning (like thaths# entire educational
process based on critical thinking) represents xaelient opportunity to

involve pupils in didactic activity and to diministmy “apathy” related to the
school (Blandul, 2005).

But even if they accept that cooperative learnggeary important for all
pupils, many teachers haven't developed the negeskdls to apply this
type of didactic strategy in daily activity. Thigppens because in initial
training courses for didactic staff, a big accentput on individual or
competitive learning, but not on a cooperative ¢htitchell & Weiler,
2011:54). This is the reason why numerous resegrcheggest various
training courses for didactic staff who want to noye their personal skills
for cooperative learning or teamwork in schoolthis sense, M. Baldwin
and Keating (1998:291-309) organized a few workshop professors who
taught in inferior secondary school to help them develop their
communication, solving problems or teambuildingliski The didactic
strategies used in those workshops included ralgipd, oratory, university
lecture, giving examples, organizing different coommactivities in which
pupils had a specific role and so on. In 2000, W.Nance proposed a
program namedSystem Analyzed and Desid®.A.&D.) to develop
competences of cooperation and leadership for ¢idued projects
managers. The author used new Technology of Infooma and
Communication (e-mail, www etc.) to encourage coafen among
professors in virtual environment. A. C. Rule arairieia Kyle (2008:291-
295) suggested a program to stimulate the cooperati the level of the
whole school, involving pupils, teachers and paem$ well. The main
activities referred to involving parents in the edlional process, editing a
weekly or monthly newsletter, for every class tdate interesting and
actual topics, celebrating together different esdndtm school life and so
on. The authors observed that in such type of dchaerpersonal
relationships among educational actors improvedidenably and academic
results of pupils did as well. Also the program ednDISCCRS (the
Dissertations Initiative for the Advancement of ri@dite Change Research)
proposed by R. B. Mitchell and S. Weiler (2011:25-&ddressed for PhD
Students wants to promote cooperative learningchadging attitudes of the
whole society regarding this subject.
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The objectives

However, there are not many professors who havesado these kinds of
courses and who can develop such kinds of competeic Romania, the
problem is more complicated, because only a snaltgntage of teachers
can benefit from this type of training. In suchcdimstances, in the present
study, we intend to identify the level in which f@ssors agree to cooperate
with one another to solve different problems ttreyt confront in school.
The specific objectives for the present researehthe following: (1) to
identify how teachers ask / offer support for deajue who is in difficulty;
(2) to identify the level of cooperation among colleag in order to solve
existing problems in school an@) to identify how teachers cooperate
among themselves to support students in need.

The sample

The research was conducted in schools from a anedh: Avram lancu,
Bogei, Carasau, Les arjincuiy (Bihor Romania). The group of subjects
was composed of 60 teachers (N = 60). The humbsulgEcts was divided
in equal percentage between those 5 schools. Tihuthe school from
Avram lancu 8 teachers were interviewed, at theoslcfrom Bogei - 11
teachers, at the school from Carasau - 14 teachtetise school from Les -
16 teachers and at the school fromcuiws — 10 professors. Of these, 37%
had tenure in education, 42% - second degree, lendemaining 21% first
degree. 58.6% of the subjects were female and 4inédfo

The research methodology

To conduct this research, the group of subjects wdministered a
guestionnaire consisting of 32 items, which ingee the ways of
collaboration between school and family educatiocradis management,
cooperation among teachers and extra teachingl'bis.questionnaire was
administrated during the academic year 2010 / 20Quantitative
interpretation of the results was done by calcotathe frequency responses
of subjects and presentation of obtained data wesnmed as histograms.

355



BLANDUL, V. C.: Elements of Professor’'s Teamwork in Schoo858-360.

The results

The obtained results of our research are preséntdee following pictures
(1 = School from Avram lancu, 2 = School from Bqg&i= School from
Carasau, 4 = School from Les and 5 = School fronc8ius).

Picture 1

Support offered to a colleague who has a problem

ONever

BVery Rarely

ORarely

OOften

BAlways

D% 096%9

Analyzing Picture 1, we see that most teachersvdlieg to assist each
other when one of their colleagues needs help. Bds at this point are
teachers who teach in schools from Bogei (66.6686) Suncuiws (45%),
who always answer to the demands of their collesgusile in contrast,
there are the teachers from the schools of Avramug12.5% - never) and
Carasau (50% - rarely). In the first case, we adindabout a big school with
many teachers, some do not even know each othdle wie Carasau
situation is reversed, meaning that few teacheexhtehere, mostly
commuting and thus having no time to know and coninaie with each
other. Overall, the results are good and most txadhelp each other when
needed.

Picture 2

Persons whose support is required by teachers to so
different students'disciplinary problems

Ive

OAllown

mClass Manager

DOHeadmasrter

OParents

B School Inspector
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The most common problem of the teacher is disaglistudent behavior
management. Teachers try to solve these probledisidnally and only
afterwards do they ask for help from the managéhefschool and then, the
class tutor. With one exception — at the schoaifices - teachers do not
want to outsource the problem by appealing to pgaresupport. This
demonstrates a poor collaboration between schabfamily and could be
interpreted as an inability of teachers to manag#uation that they would
normally have to master. In addition, the managemgéstudents disciplined
behavior appears to be a didactic problem, depgnalinteaching methods
and education materials.

Picture 3

Cooperation between Profesors to Solve Different
Problems in School

62% —
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In terms of collaboration among colleagues in ondesolve a didactic
task in school, the data from Figure 3 validates¢hof the previous items.
Thus, most teachers are willing to work togethesdtve various problems,
but options depend on every school. The best sesylpear in Bogei and
Les (schools that have management teams that krow tb promote
positive relationships between people) and woillf at Carasau (limited
number of teachers, working conditions are difficdthe weaker socio-
economic and management style being several pesskplanations).
However, the results are encouraging and the temcbkeem willing to
support each other when they need it.
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Pictures 4

Cooperation between Profesors to Support Pupils who
have Scholar Dificulties

ONever

BVery Rarely

DORarely

DOOften

BAlways

The clearest results occur when teachers are add@mat the manner in
which they are willing to help students in diffippl(Picture 4). In every
school they say they always do this (Bogei, CarasalilLes) and often do it
(Avram lancu). In this last school, there is a samat unique situation: only
37.5% said they would help students unconditionalligers help them often.
Explanations could be the same as the previoussjtéme large number of
students makes it difficult to have a perfect caresand the support and
cooperation of teachers is done occasionally. Hewevt is very good that
teachers give their best interest in helping sttelendistress.

Discussion and conclusion

Trying to have a qualitative interpretation of ob&l data presented in
previous pictures, we can identify the followingtiars that could influence
professor’s teamwork in a school.

1. The managerial styleNe can understand by this concept the way in
which scholar managers relate with other profes$mwm their school,
encourage some positive relationships among themseadnd promote
cooperation in school (Nance, 2000). In those skshao which the
headmasters are really involved in teachers’ grlifigp the relationships
among them stimulate collaboration, fellowship andtual respect, that
could increase the level of professors’ performanaad pupils’ scholar
results as well. The school from Bogei could besmberate as a positive
example in this sense. On the contrary, when schadaagerial style is too
authoritative or laissez-faire, the interpersomddtionships among teachers
will be non-involvement and collaboration in thehslar groups will be
more reduced compared with the first mentionedasitn. In those schools
in which professors seems to be less-interestdwlip one other and more
preoccupied with satisfying their own needs, thisild be considered a
negative example in this sense. In conclusion,raodeatic managerial style
based on mutual respect and trust, is optimum tater a positive
atmosphere in school, in which the didactic staffa be interested in their
own person and in their colleagues as well.
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2. Cultural ethos from schooWe could understand by this concept the
general atmosphere from school, the interpersoaktionships among
pupils, teachers and, also, both categories ofatitumal actors, the attitudes,
traditions and values promoted in school and sq@mon, 2003:17). In
those schools in which this mentioned cultural stlsopositive, the pupils
and teachers accomplish with responsibility theiorricular and
extracurricular duties, are involved in scholarugrdife and so on, and we
can talk about teamwork and collaboration amonglgpsing cooperative
learning strategies) and professors as well (emaghuy some interpersonal
relationships among them and help when their cgllea need that). On the
contrary, in those schools in which the interpeasaelationships among
educational actors are mutually rejected, the gomar® in the school will be
negative from the point of view of teamwork for fessors and of
cooperative learning for pupils.

3. The number of teachers and pupils from a schdbke quantitative
results sustain the idea that depth level of collation in school depends
very much on the number of involved persons. Moeeovpsycho
pedagogical literature says that teamwork beconféective when the
number of persons who compose a group is optiméra. droup has too
many, or, on the contrary, only a few members, atsivity could be
influenced in a negative way (Slavin, 1995). Sinyaif in a school there
are too many or too few members (pupils and teaghbere could appear
some difficulties to organize homogeneous effectyups from the
teamwork point of view. This is the case in theagdhrom Avram lancu,
where the number of professors and pupils are dogeland they have no
possibility to know and interact with each otheaatoptimum level. On the
contrary, in the school from Carasau there are gusery few pupils and
professors, not enough to create homogeneous teutied teams.

4. Depth level of social relationships from a schdgy this concept, we
can understand the particularities of interpersamdhtionships between
pupils and teachers, the type of existent affiiiytual attraction, rejection
or indifference), the sociometric status of eveeyspn in a group to which
they belong and so on (Blandul, 2005). As we metil) these social
relationships could be influenced by numerous facguch as: managerial
style of scholar headmasters, number of persons finat school, specific to
the didactic task that have to be accomplished soheol etc. On the other
hand, depth level of these interpersonal relatipssitan influence the
cultural ethos in the school and can create aipesir on the contrary, a
negative atmosphere in that mentioned school.

5. Socio-economic life standards specific for thateaMe refer here to
the origin of the people who work in the schoolttegir economical level,
social status, general life style, level of instimie, commuting between
school and residence and so on. Our results ptmatewhen those socio-
economic condition are low, professors are morer@sted in solving their
own problems than to help or cooperate with otledleagues (for instance
in the school from Carasau). On the contrary, imosts where professors
have a high level of socio-economic status and /ttee financial problems
are not so complicated (the schools from Les orcGus), their interest for
teamwork and collaboration for other colleaguesifiicantly increases.

The knowledge of these factors, that can influentarpersonal relations
and cooperation between teachers in the schoold dmiextremely useful
and applicable also in other sectors. Thus, inteagn, the management style
and the way in which the leader knows how to exgle personality of his
collaborators, could moderate the relationshipswéen them, helping
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members to know each other better and communicates reffectively.
Values such as mutual respect or trust, honesijt spsacrifice, discipline
and so on, can lead to more consistent team spirit increase its
performance. On the other hand, the number of te@mmbers is not so
crucial, but the specific of tasks that they reedivis more important,
according to the group's needs and individual ped#ty. Last but not least,
the results of teamwork depend on the satisfactienerated by the
economic welfare of its members that is not so glmydRomanian rural
teachers. As we mentioned, these indicators aréableaacross all sectors
and regarding the applicability of obtained datarfrschool systems of other
EU countries, a comparative research would be mehe useful and
represents an excellent opportunity to continuestwaty.

As a conclusion, according to the interpretation quiantitative and
qualitative results of the conducted questionnawve, can say that most
teachers in the group of subjects are willing toprate within the team.
Therefore, on one hand, they are willing to helg aooperate with a
colleague to solve his duties, but on the othedhtrey refuse their support
to solve their own problems. However, all teachars willing to help
students, who have some scholar needs, that &, aff their fundamental
mission in education.
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