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The digital age creates new forms of knowledgetharkefore changes
the educational system in an attempt to bring etlonand students’
training closer to the new social demands. The masdia no longer
include just the radio, the television or newspapéut also include
digital media in disseminating information. In tlsignse, Information
and Communication Technologies (ICT) are new farfrexpansion.
In the Spanish context, the current educationaklagon introduces
basic competences understood as theoretic-pradtimalviedge that

will enable students to solve everyday life situadi One of the eight
basic competences of the Organic Act 2 / 2006™d#ay, of
Education, is the linguistic competence in commatioao,
particularly relevant in the development of comneation skills.
Given the importance of different objectives innagatary school
stage attributed to the area of Spanish Languagklaterature, we
consider it important to analyze possible waysiaude new digital
materials in order to develop this competence tgtothe analysis of
the language system elements. This research sheveetvelopment of
the competence in linguistic communication in thalgsis of media
texts, in particular, of political discourse. Thead to contribute to
the formation of values and understanding of thigipal sphere in a
nation requires the use of new media to motivagestbdent
approximating him to current trends. Digital newppas offer the
possibility of working the basic competences, intipalar, and
especially, the competence in linguistic commurocatnd the
information processing and digital competence. Sipeadly, the
analysis of discourse markers in media texts is@med.

Keywords: teaching-learning processes, basic competences, IC
mass media, discourse markers, political discourse

The media are closely interrelated. On radio prnognas the contents of the
press and television programs are reviewed andisigd. Articles published
in newspapers and magazines also tend to occuvényasummary form on
television news programs. Consequently, it may dmesvhat artificial to
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reflect on the subject matter by considering edcth@se media separately.
We consider it more interesting to dwell upon thegether from two points
of view that are inseparable because in reality theeur together: first, the
contribution of social media to greater and bettederstanding between
citizens of different European countries, which amts to saying that the
media can help achieve a more united Europe; sgcahére are also risks
in a malicious, aggressive and damaging use of swatia to the European
Union. These are the two sides of the coin thatwlldry to examine here.

It is clear that the media have enormous powerdate views from one
country to another and about their own idea of Eueopean Union. We
understand that the main limitation that these médive as opinion-makers
is the fact that we find a Europe with a varietyariguages and the lack of
knowledge of a second and a third language by nkamgpeans, as is the
case among many of the Spaniards. The fact thaickreEnglish, Italian,
German... newspapers are reaching our kiosks daesy@an much if they
are not read because these languages are unknowithi& same reason,
neither can the broadcasts of other European aesnbe listened to.
Curiously, this major obstacle of languages is lasthe case of television,
because, perhaps, that statement "a picture ishveothousand words" is
true. As regards the computer world, it seems ttiiatEnglish language is
pre-eminent, on account of the U.S. technologicalvgr, and it is also
assumed that all users know this language minimtilyoperate their
computers (Eurydice, 2001). All this gives the Eagans varied information
on European Community countries (Eurydice, 201Qit jBst as important
or even more than such news are those which pulisplay images of
industrial life, of the Stock Market, about fishiagd agriculture,... because
the latter speak of the level of economic develapmechieved by the
different countries, which has implications for ethmembers of the
European Union.

Through the window to our Europe that the TV scrstamds for, we are
progressively forming an image of the various caest which is like a
glass of one colour or another with which we loak &uropean fellow-
citizens afterwards. We thus see, for example, ean@ey educated and
economically powerful, but also with problems ohgphobia.

Similarly, we see the cultural refinement of theitiBh and their
democratic tradition, contrasted against their iooatl refusal to return to
Spain the controversial Rock of Gibraltar. Thatd#ferent TV channels
offer us positive and negative aspects of neighihguwrountries and, thanks
to the small screen, even those inhabitants of tewilages in our country
have references of nations which they have neted, and come to form
opinions about them, and with regard to what ctutss the European
Union.

We must be able to distinguish what is real infdiomafrom what is only
personal interpretation or opinion. Thus, it shooédnoted that with regard
to the European Union, some of these media arefaggurable, tending to
give a positive and pleasant idea regarding whiat gtbmmitment to their
respective countries means. However, other wilistngpon more negative
aspects, the risks of this way of understandingfewr Both groups tend to
value information according to their political kefb and to the parties that
also defend them (Buckingham, 2002). These diffmenbetween the
responses of media to events happening in Europperdling on the
political ideology that everyone has, are seen Ijmast economic issues,
because money is still one of the issues that wengine in European
integration, to the point that "the Europe of marts" has been intended to
refer to a union between countries that aims tmbeh more than that.

344



Practice and Theory in Systems of Education, VolénNumber 4 2011

Moreover, we must remember that these differencethe way to see
Europe from the media get bigger when for examitle, news given by
newspapers from different countries on the sametee compared. So,
when our country clashed with Canada on the is§tislong for Greenland,
the British newspaper "The Times" and the French Monde" gave the
news being more inclined to the Canadian side thahe Spanish, perhaps
because both Britain as France wanted to appeaomsonfronted with
Canada, even if it meant not to support anotheofi@an country, Spain, in
its dispute with another located in the Americas.

However, both European newspapers and televisicanrais have
reported alike, coinciding in their comments, widgaling with matters in
which the economic interests of different countdes not important because
it is all about humanitarian issues. For examphe, front pages of "The
Times" or the "Daily Mirror", when they gave theww of the horrible
massacre at the village school in Dunblane (Scd}lareflected the same
horror as the French "Le Monde" or Spanish "ElI Mand think that it is
logical that regarding such dramatic issues thermtial agreement among
journalists, because there is no other concern titling what happened in
the best possible manner and without having to ¢pmygth political
ideologies.

Digital media of social mass-media in the teacheagning
process

While the mass-media have been traditionally aasediwith the printing
press, in twenty-first century society, with incseay frequency, these media
are finding support in the Information and Commatimn Technologies
(Marqués, 2000). If the conventional way to acaemss used to be through
television and newspapers, ICT offer great oppdiesfor access to this
information.

ICT are introduced in education with the Organid Ad 2006, of % of
May, of Education, an act, moreover, that presardsial challenge for the
professionals of education. On the one hand, theg hew challenges that
arise in the classroom, the result of the growindgicultural population. On
the other hand, they must be updated and trainedhén new socio-
educational demands. Educational reforms, new efgdls to be faced by
the teacher, student diversity, the necessaryitgiof students to facilitate
their incorporation into the world of work, the dyimsis education-
profession, among other factors, promote the ameatf the concept of basic
competences.

This Act implements the concept basic competencesOf particular
interest is the inclusion of basic competencesabee it must allow a
precise characterization of the training that sbtisleshould receive"
(Preamble of the Organic Act 2 / 2006, &f & May, of Education). While
the introduction of this expression meant drastiocedural changes at
different stages of compulsory education, its impmatation seems to have
failed reaching that limit. The core competenciesude expertise in the
different curriculum content, globalizing knowledgad extending it to
other facets of everyday life. A competence refershe following: a)
conceptual knowledge, b) procedural knowledge,tijudinal knowledge,
d) metacognitive knowledge.

The evolution of the education system is a trudectbn of the
transformation of society. In the 70's, the focuaswon developing the
student's abilities. In the twenty-first centuryuedtion should approach the
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technological and sociological development (De &abArea, Valverde &
Correa, 2010), being necessary the introductidghetermcompetencé an
attempt to reconcile education and society. To hreat this, the current
education legislation prescribes the developmerthefcurriculum project,
included in the school policy, and also educatiorsmid didactic
programming regarding the development of diffemxyertise. Specifically,
these competences, implemented in the 2007/2008okgrear, aim at
improving the teaching-learning process and atngivihe student a
comprehensive education. However, the incorporaifaompetences to the
scope of education means not only changes at tieniaational level, but
also within the curriculum. It will require teacketo restore their learning
processes, tailoring them to the current educdtioeads.

ICT are conceived not only as a resource, as a dircbmmunication,
but also as a working tool (Area, 2004). In thimsge many schools are
implementing various programs to work on basic cetapces, one of them,
perhaps given priority, is the linguistic communigea competence.
Therefore, the media find their place in ICT, tlesng accessible through
any Internet connection.

Far from modifying the curriculum structure of thducation system, in
daily practice teachers are constrained by the iregents of the
Educational Authorities, but the development of ibasompetences
continues to be the implementation of the old pdocal contents. If until
2007, teaching schedules contemplated conceptusdcegural and
attitudinal contents, now we shall currently findbntent and basic
competences, which, although it apparently careréhe idea that in the
classroom students are given a context beforeadtieal explanation for a
concept is provided, are still being acted upothérsame way.

However, the legislation promotes the introductminmethodological
principles in order to develop basic skills in eawhthe stages of the
educational system. Specifically, in the Autonom@asnmunity of Aragon,
the Aragonese Curriculum, in the Order of M&y2007, of the Department
of Education, Culture and Sports, by which the icuam of Elementary
education for the area of Spanish Language andatitee is specified, sets
the goal of Elementary Education.

In this sense, the linguistic competence is parthef objectives of this
stage of compulsory education, being understanaimtyspoken and written
expression the priorities in language acquisition.

Learning a language involves acquiring the necgsdarguistic
competence to be able to be successfully involaedifferent situations of
everyday life. So that students can learn a langutdwey must internalize
not only those structures that enable them to commrate with others, but
they must also acquire pragmatic elements that rfzylitate their
interaction. Therefore, teachers in Elementary Btiao stage should use
materials that may encourage communication amoeagstindents and help
them to develop their thinking. Those texts shaodehow reflect social
relations, political trends, economic situations, &hat is, texts which are
real, which occur in society, which are transmittgdthe media. The closer
the reality that we work upon in the classroom,dhsier it is for students to
acquire knowledge. In this way, the teaching ofregliage, even if is other
than the mother tongue, is not confined to thehiegcof grammar, but it
includes pragmatic aspects. Linguistic competeacepcovide students with
communication strategies that facilitate commumoca&ind expression.

It is important to examine the other competencest tthe current
legislation implements, as long as they are inseiglinary and can
contribute to global education characteristic ab thtage of compulsory
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education. Of the eight competences establishetediglation (linguistic

competence, mathematical competence, competencknowledge and
interaction with the physical world, information ogessing and digital
competence, social and civic competence, culturdl atistic competence,
competence of learning to learn and autonomy andopal initiative)

(Order 9" May 2007), the information processing and digitaipetence is
very useful, especially in the area of Spanish lagg and literature. Not
only for the endless amount of access to informati@at the student may
have when working with texts in digital form, buls@ by the type of
exercises that Information and Communication Tebdgycan provide.

If we start with the assumption that the legislatstates regarding the use
acquired by new digital media, the introductionsath technologies in the
teaching-learning area of Spanish language anatites, will result doubly
motivating for students and beneficial for the tesc In fact, the goals
established by current legislation for the level EHHementary Education
reflect this interest in increasing the use of ragdkts through digital media.

Considering the curricular requirements and obyjestiof Elementary
Education in the area of Spanish language, théiregdearning processes
should be developed by integrating data procesambdigital competence
in texts that may enable them to develop their tiaguistic skills (speaking
and listening and writing). The media are in linathw legislative
requirements and form a broad text typology thakesait possible the
teaching of a language by developing the diffesdaments of the language
system.

Development of linguistic competence in a sociatiiae
political discourse

Mass media require, for their teaching, the actiarsiof pragmatic elements
in order to proceed with their analysis and subseglearning. Of all the

possible options in the field of pragmatics, thalgsis of political discourse
Is the most difficult to acquire at different stagef compulsory education,
especially on account of the lack of the studemtterest in reading

newspapers. Therefore, we will indicate some spetdthniques, some key
pragmatic elements that will enable to proceedhim ¢lassroom with the
development of an activity based on the analyssocfal media (a political

speech taken from a newspaper) in a digital formatthat students can
point to the connectors, discourse markers andr gilegmatic elements.
This will help the student to improve his languggeficiency especially in

written texts.

First, we must pay attention to cohesion mechanibiaisgive coherence
to the discourse (Anscombre & Ducrot, 1994). Theg helpful when
analyzing a speech or discourse because, not anthed/ condition it, but
they also guide the inferences made in the commtia& process,
depending on their morpho-syntactic, semantic aagrpatic properties.

However, despite the fact thdiscourse markerdave morphological
restrictions, —they are unchanged-, and syntadiey—are peripheral
elements in utterances—, they are classified aswptd the instructions that
they convey, beargumentative —which determine the orientation of the
arguments—,of formulation —that determine the understanding of the
discourse members that they introduce and preben fis an element that
transmits the speaker's communicative intentiome iaformative —they
provide information on the distribution of comment&emeren &
Grootendorst, 2004).
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Discourse markers are classified into three grokipst, those structuring
information. Their function is to regulate the inftation organization of the
statements, to bring information instructions. Thegy be classified, in turn,
into various types. Commentators present the diseimember introduced
as a new comment, for example said that he would buy the gifecause
he was talking to himlhose of order indicate the place that a membeirhas
the overall discourse, and they present the whiolead discourse as an only
comment and every part of it as a sub- comment.

There are two types of discourse markers of ottleropening markers —
they open a discursive sequence, for exampiest, | must warn you of the
danger it involves" - and markers of continuitydicating that the member
which preceded them is a part of a series in witiely are but of which they
are not the first to appearSécondly let me thank you for the confidence
placed in us". The digressive introduce a side ceninregarding the
planning of previous discourse, for example, "He vadling what happened,
by the way, what good taste he had to choose".

Second, semantic and pragmatic connectors relatmrgeally and
pragmatically a member of the speech with a formember (Fraser, 1999).
Depending on their meaning, there are three groupise additive
connectors: they join a member of earlier discowvge another with the
same argumentative orientation and, in thus wagy fitovide help to reach
the conclusion.

In turn, there are two types: additive connectimigrg those members of
speech that are arranged in a same scale, for éxathie is tall, even more
than me" and those which do not meet that conditide is tall, apart from
that, he is fat". Consecutive connectors: theygrethe member of speech
in which they are found as a result or consequehae previous member,
"We were heading to his town, so we went to grem"h Counter
argumentative connectives: they link two membersméech, so that the
latter is presented as a suppressor of the firs, said that he was going to
study, but the note spoke for itself".

Third, the reformulatory discourse markers: thegspnt the member of
speech in which they are found as a new formulatiowhat was intended
to be communicated through a former member (Ervippl 1972; Nordahl,
1998). The speaker feels the need to introducest#eond segment of
discourse, because he believes that he was notaéecanough in the
transmission of information in the first segmenheTterm reformulatory
comes from textual grammar, although the Genevao@clhdirected by
Roulet, has studied these elements in depth. Thegivie reformulatory
instructions. Four types are distinguished: 1) mefdated explanatory
markers: they present the member of speech that ithteoduce as a
reformulation that clarifies or explains what isaneby the former member,
"John has called; therefore, he is going to com2), amending
reformulatory markers: they replace a first memheorrectly presented by
another that improves it, "He promised to fix dttrer, that he would buy a
new one", 3) reformulatory markers of distanceytheesent as not relevant
to the continuation of discourse a former membethef one who receives
them. With them shows the new formulation is shagnthe condition of
this prosecution, "He confessed in private; in aage, he shall do so when
called to the stand", 4) restated summary markbesmember they present
in their speech comes as a conclusion from a formember: "He was
thinking of moving, in short, that he was going liee in Madrid", d)
discourse operators: their meaning determines iswiigive possibilities of
the member of speech in which they are includetwithout relating it in
meaning to another former member. There are tlymest 1) reinforcement
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markers: their meaning strengthens as an argurnanittember of speech in
which they are found, and limit the other argumeastriggers for the
conclusion, "For convenience, he said that he woatdlo so, and indeed he
kept his word "; 2) concrete operators: they prefamember of speech in
which they are located as an example of a genetaliz, "The exam will
have specific questions, e.g.: What are the cheniatits of literary works
written in England during the Tudor dynasty?"; 8)nfiulatory markers: the
member of speech in which they appear is preseadea formulation that
successfully conveys the speaker's intention, 'I8sisted that we read the
prescription prospect, but she read it herselfhat consultation visit”; €)
contact control markers: they show the relationsigfween the participants
of the conversation, and of those with their staets, and they justify and
reinforce the arguments of the speakers. They acosgrphological
variation and combining ability. Calls to maintagontact or hortatory
formulas would be an example: "Man, drive more fcaie'.

In addition to proceeding with the teaching of pnatic elements, we
should provide students with a foundation to féaié the semantic and
pragmatic description of discourse markers forrttieither analysis: the
grammatical categories they belong to, —coordigatitnjunctionsdnd, but)
or subordinatingtbiough, adverbstjoweveras wel) and interjectionswiell,
of course good- because some aspects of their syntactic behasdéouthus
be predicted, and therefore, their pragmatic imeggtion may be facilitated.
Hence they may assimilate the concept of a “dismpragmatically costly
to understand”: thus, to properly use a marker deépen the effort to find a
context in which what is said may be easily undadt(Kebrat-Orecchioni,
1980).

Finally, cohesion is another linguistic phenometmibe worked upon at
the stage of Elementary Education. Studying colmegielations in a
discourse entails to being able to achieve optiglaiance.

With reference to the mechanisms of cohesion ameéremce, Escoriza
(2000), proposes a different view of discourse.prEsents an analysis of a
political text, exploiting the possibilities it @ffs, like the persuasive intent
or the predominant appellative function, takingoiaccount mechanisms of
coherence and cohesion. The intention of this authdo emphasize the
variety of mechanisms of analysis that a text oéséh characteristics
provides. In this aspect, for example, it studiestemporal deixis, the lexis
—structuring it nominal chains—, the discourse iplat —text functions
signaled by markers or particles—, and the artimnaof the text into theme
and rheme.

Not only will we be concerned about discourse markand textual
coherence, but also about other elements such ixss.d8las (2000)
proposes a study of political discourse, in palicihe electoral debate,
focusing on the use of personal deixis by the disti®resident Felipe
Gonzalez and the opposition, represented by thedigf José Maria Aznar.
He considers it an interesting and novel approaekcalise previous
approaches have studied speech acts, but have faifecus on face to face
electoral debates. The tradition of studies of spexts has made it possible
to understand that discourse is a series of veegifsp speech acts. For
example, Baltar (2000) proposes an analysis olufeeof speech acts. The
stage is a television discourse — watching speethvehich are not polite
(directives and assertive) as an instrument thavegmts benefiting the
interlocutor, rogatives or requests in order tongdhe attention of
participants, and assertive, where politenesssisadegic role. Baltar (2000)
presents this use of speech acts as an essentibhniem used to achieve
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maximum effectiveness in communication. The noveftyhis article is that
it affirms, according to Sperber and Wilson (1986).

ifiigo Mora (2000) rejects the approaches that terahalyze the political
discourse by taking into account only one perspecteither social or
cognitive, and calls for an analysis focused onefRaice Theory and the
theories of politeness. A particular view, not soci linked to Relevance
Theory, but to the conversation analysis approadRuxandoiu (2000). He
undertakes an analysis of turn-taking that two kpea belonging to
different political groups, one of which is in pawand the other in the
opposition, tend to follow with the help of the neodtor of political debates
on television. The study presented by Troemel-Bl¢£994) on strategies
that women use when they are in positions of lesderis curious,
understanding by leadership, not only the top pmsitvithin a political
party, but also situations where they have powtreeby giving lessons, or
interviewing someone, or even joking. The purpo$ethis study is to
analyze how these conversational strategies, mdnagk great skill, lead
female success towards leadership positions. Wor{i®#96) also has been
interested in the study of deixis in speech actscehsiders that the deictic
elements give evidence that the reference is cbdependent, the latter
being very important for the analysis of politiciscourse. Hymes (1972)
focuses on the field of ethnography of communicattdée looks for analysis
tools that may allow to account for the interactimetween language and
social life. Being mindful of the diversity of reéianships established
between linguistic symbols and social meaningsaihns to provide models
that may account for the variety of speech actsstads with the idea that in
the social sciences there are two scientific mettaddanalysis: positivism, —
which aims to assess quantitatively what is betndisd— and ethnography
—which wants to discover the world of the interptieins of people in a
particular social scenario that they are buildilagyd Using ethnography as
a scientific method, and linguistics as theoretiatkground, Hymes (1972)
intends to analyze the relationships establishedpanticular speech
communities. He rightly asserts that languagefitdeés not have the same
values in all social settings, but this will dependpersonal values.

Conclusion

The didactic tradition in the teaching-learning qgesses in the stages of
compulsory education is changing. Educational lati in Spain since
2006 has introduced substantial changes in thacalum of subjects. If
teachers should traditionally deliver a series afitents set by legislation,
currently teaching should also cover the provisioh theoretical and
practical knowledge which will enable studentsuadtion in everyday life
situations. For this, the Spanish educational aibtnation in 2006
implemented the basic competences and afterwards Athtonomous
Communities adapt them to their reality.

In the Autonomous Community of Aragon, located iarth-eastern
Spain, the eight basic competences training shdgddirected to the
comprehensive development of the student, providing facilitating him
the application of knowledge acquired at the déferstages of compulsory
schooling to everyday situations. This means thatdontents the teacher
has to teach must be impregnated with the new remeaints demanded by
society. In this digital era, Information and Conmaation Technologies
have a great impact and offer an unlimited arrayeafching resources for
use in the classroom. The knowledge society expandsthe boundaries
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between one type of knowledge and another (for pl@nmathematical and
linguistic) tend to disappear. In this context, therk of the teacher must
combine the teaching of the contents the leveldwgétgislation and the use
of digital media that may allow students to acquiraeal and lifelong

learning. This digital age is accompanied by natioprograms that
implement ICT in different stages of the educatioegstem (“School

Program 2.0").

On the other hand, the teaching of the eight besitpetences requires
well-trained teachers, who are able to use varthcc@ional material that
enables and facilitates the student’s understarafimgpncepts and promotes
interdisciplinary learning. The development of ligic communicative
competence may be accompanied by various techmalogiedia, which,
although they may offer other forms of access forination and thus the
development of student skills, also allow studeate/ork at their own pace
of learning.

The curriculum design established by the teachahénclassroom will
influence the development of teaching-learning esses. There is no
universal recipe or solution in Education from whi¢ is possible to deal
with problems that arise daily in the classroome Téacher must constantly
analyze the reality of his own classroom and go ifyiog) his teaching
schedule in terms of the student's learning, irmgerof his formative
evaluation. Only then significant learning is acfei@, which is real and
comprehensive for the student.

The teaching of specific content (e.g., discoursarkers in the
development of linguistic, communicative competéncenust be
accompanied by educational materials that allowdestts to make
connections with other concepts and which incraas& motivation for
learning. Generally, social media use languagecdiffto understand for
students of the Primary Education stage. For téson, to introduce into
the classroom activities that approach studentbdw social, political and
economic reality, with texts adapted to their lewslth the help of the
teacher and with the necessary supplementary afatenee material,
contributes to the acquisition of competence igudistic communication in
the area of Spanish Language and Literature.
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