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In this work we discuss humour and its uses inrsg¢t@anguage
teaching citing examples from some European anidakflanguages,
more specifically Russian and Ghanaian humours. &alysis
suggest that there exist a common thread runnirgutih culture and
humour in foreign language teaching since undermitagn humour is
knowledge of the culture of the studied languagec@viclude that
humours should be used in foreign language clagsdésaching
material, especially at the advanced levels andukhbe one of the
goals of teaching and learning. This is due largelyhe motivational
role that it plays in the teaching process. Theetgphumour to use in
the teaching process depends on the level, agwrirewdf the learners
as well as the pedagogical goals. For differentttns and
countries there is different sense of humour. Alfig there are some
similarities in Russians and Ghanaians humour, mangs cultural
humour differences can be observed in these csltéenajor
challenge encountered in the use of humour ingbehing process is
the sense of humour of the learner and inadequat&vkedge of the
culture of the studies language. General and sjzecif
recommendations aimed at finding out how and whratskof humour
can be used in foreign language teaching are aladem
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All over the world, people laugh by listening tonmaours. Interestingly,
many people of different nations find their nattwemours to be the best in
comparison with others. This may be partly atti¢outo the fact that they
may often not understand the funny aspects of Jokes of other natives.
There may even be situations where the humour énlamguage may not be
funny in another language but rather offensive. okdng to some
researchers humour aids the learning of not omydahguage and culture of
native speakers, but also serves as a motivatiothat, it is easier to teach
and learn anything including a foreign language humorous atmosphere.
Inspite of the many advantages that the use of huroffers in the
teaching of foreign languag#sere appears not to be emphasis by instructors
in the use of this pedagogical tool. One reasonriay be attributed to this
occurrence is the high recognition that the classris a serious place where
humour plays no role. A major result of the partregligence of this
pedagogical tool is the production of students ¥ it difficult to fit into
the countries of studied languagB&search questions that arise are: should
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humour be used as a language teaching and leammabgyial or language
teaching and learning goal in the learning proc&8kih type of humours
can be understood by beginners and which may neinderstood even by
advanced learners? Is there only a language baorigre understanding of
humours from other languages or there is someisaf?

In this paper we analyze the use of humour in gaehing of foreign
languages, paying particular attention to its ingoce, challenges
encounters in an attempt to use humour in the egaf a foreign language
and the methodological issues using examples fréban@ian and Russian
humours. Such discussions are quite important simcevill provide
instructors in the teaching of foreign language&dgines for using this
essential pedagogical tool. The paper is basednoextensive literature
review on the topic as well as our experience & uke of humour in the
teaching of Russian Language over the past decade.

The paper has 6 sections. Section 2 gives a sihatanalysis of the use
of humour and culture in the teaching and learrohdoreign languages,
while Section 3 discusses the importance and chaoicesing humour in
language classes. Section 4 provides some ingighthiow to use humours
in the teaching of foreign languages. Sections &sgmts how Russian
humour is introduced in Russian Language Class&shana and how do
students appreciate it. The last section concltig=paper.

Culture, Humour and Foreign Language Teaching and
Learning

Descartes, the great French philosopher, the “Fathilodern Philosophy”
said: “Cogito, ergo sum” which meaham thinking, therefore | exisOne
can also apply his idea in studying cultures. Whé implies is that as
many different people there are, so also do we hzay different thinking;
as many different social groups there are so alsaval have many different
opinions or as many different nations there arealso do we have many
different cultures, etc. This to some extent exptae reason why sometimes
people do not understand each other — they thifigreintly and therefore
have different expectations, measures, ethicsitivad, humour etc. Many
researchers such as Gaydova (1999) or Jakabffy0J2@inong others have
studied and continue to study this issues.

This different thinking of individuals is well seén foreign language
learning. In language teaching, an instructor casile see that students are
often motivated differently, largely as a resulttbé different thinking and
reasons for learning a language. While someone haayn a foreign
language, because he/she may like the culture eofctiuntry where the
language is spoken or just for the like of the lsage, others may learn a
language because they want to acquire an additianglage to make them
bilingual and more competitive on the job marketgéneral, there are many
reasons why people learn languages though majadtept the fact that
languages are leant mainly for communication pwpos

Current methodologies in foreign language teaclirgynot only based
on communication alone, but also on the cultur¢hef people where that
particular language is spoke@ulture in this context is defined differently
by researchers (Csajbok-Twerefou, 2010a). We utatetsulture in this
context as a summary of geographical location, dagg(s), political and
social life, etiquette, traditions etc. of a nation
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There are humours that are international in nathajgh many humours
are normally confined to particular nations, oftpartraying their own
culture and social norms. For example there ealgtg in different countries
on the police, blonds, different religions, etc.cSBuhumours can be
considered as international. There are also huntbatsan be considered as
international but are polished according to naticn#ture and norms.

Jokes, anecdotes and funny stories often describaatitions, habits or
norms of inhabitants of a particular country ar¢iamal in nature. Also,
many countries have their funny characters, sudii@scka in Hungary or
Vovkain Russia around which jokes are created. In nsioyations, national
humour often underlines the weakness of the shatetour of subcultures
makes jokes on the weakness of the subculture etc.

Importance and Choice of Humour in Language Teachin

The main goal of education is the development atiddevelopment of the
human being as personality in the teaching andileguprocess. In language
teaching it can be illustrated with the saying: &3a worth as many people
as the languages one knows".

Jokes and anecdotes of a culture or nation maysee in language
teaching classes because they are humorous andwsedrydescribe the
everyday life of the native speakers of the studéedjuage. However, she
remarks that the methodology of the use of humouamguage teaching is
not well developed. Ginman and Ungern-Sternber@32(8) observed that
“humour can be used to lighten up the class anprowide variety” and
therefore advisable to use them in all territoréesl levels of language
teaching.

Using humour in classes helps to motivate studétiwémes and Marra
(2002:1687) in their work stated that humour maipHé&o construct and
sustain relationships which contribute to workplaeemony by expressing
solidarity”. However, one has to be careful witle thse of humour since
they can be used to express “subversive attitudesggressive feelings”.
Others believe that “there is much evidence to esgthat the message is
more easily registered if presented with humouf{Ginman & Ungern-
Sternberg, 2003:76).

In tertiary education, one can say that the classris the workplace for
students and lecturers as well. Therefore, cageftiliosen humour can be
used in classes to create a better working atmospBeme students do not
want to speak or contribute in class because theyafraid that their
colleagues will laugh at them. Additionally, therr@ant world order has
created tension in most working environments. Reapé stressed at home,
on the streets, at their workplaces including stha@s Ghos (2009:7) put it,
“all work and no play and relax make life very daild moody”. It is for this
reason that humour becomes very important sincenany cases it can
lighten up or remove existing tension in the wankisonment.

Berk and Tan (2008) found that laughing reducessstrhormones.
Therefore, when students observe that the claggyanized in a humorous
way, that is students and lecturers laugh togethese who are often shy to
talk will relax and laugh as well.

Students in a “lightened” atmosphere will forgebattheir problem of
being afraid to talk in class. Whiles laughing, ythdave already
“contributed”, they have done the first step, stapking about their worries
and will be able to speak without any fears.
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If a foreign humour is different from that of thealners, it can also serve
as motivation. Researchers have found out thatikingt contrast between
the studied and learner’s languages helps the deato acquire the new
language (Putz, 2003). That is because the diffesermake the foreign
language more interesting and attractive, whichhastivating factors.

In teaching translation, humour can also play aivatibnal role. In
addition it may also help to show the differenaeshe correct and incorrect
variations of the possible translations. In somgesaone can illustrate how
a translator may misunderstand or mistranslate gonge For example in
English-Russian translatioMother Her, She is illwill read like this—
«Oxpyacu eé 3abomoti, ona 6oneem», and notMamo eé, ona 6onvras.

Although the use of humour is recommended in laggudasses, but the
choice of humour should depend on the age, genslagion, traditions etc.
of the learner. The language instructor should kwvawvat is allowed and
what is not allowed not only in the foreign langedmut also in the native
language of the learners as well since the useragsind of humour may
be prohibited in some cultures. In multinationalicies, for example, jokes
on other nations may be very sensitive.

Some humour in the studied language can be underdip beginners
easily. These include humours containing simpleds@and phrases; based
on general human behaviour and characteristicsh sag cleverness-
stupidity, successfulness-misadventure, etc. Othaerh as jokes, used satire
or sarcasm could be understood only by advanceddesa

Although we emphasis on the use of humour in laggugasses as a
pedagogical tool, knowing how to use foreign jokesvery important,
especially at the advanced level of language lagrrt this level, students
should have enough vocabulary, grammatical andir@lliknowledge on the
language and the country whose language is beamgtlelokes and humours
are delicate parts of all foreign cultures. In viefvthe fact that advanced
learners should be introduced to the nuances gfukge and culture, it is
important for them to know how humour can or mayused in social
interactions. Since they may have opportunitieege the studied language
for communication in real situations, they may coamoss humour in
everyday life. Humour reduces stress and therefoudd be used in serious
circumstances such as official or business meetthiffcult and unexpected
situations, in comments, in communications betwdifarent generations or
people of different social status etc.

A major challenge one might meet is the differemtse of humour of the
individual learners. As earlier was discussed, hwmvaries among different
countries. Although humour is mostly welcomed irasskes, it can be
appreciated differently depending on the indivituaknse of humour and
the culture and traditions of his or her countnysbme cases students do not
understand the joke not because of the languag&ebdrut rather because
of the cultural or individual's characteristics.@hana, for example there are
different humours in Twi and in English; humour dise@ a society can
change the sense of humour of the people. A jokenia language (for
example in Twi — it is the main Ghanaian local laage) can be funny for a
person, but the same person may not laugh at the gzke if it is made in
another language (in English or in Russian — ia taise). Consequently, we
can say that, mother tongue or official languagéuémces the sense of
humour of a person, which sometimes may affectstieeess of the use of
humour in language classes.
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How to use Humour in Foreign Language Classes

In language teaching one can apply different kiofishumour. In the
teaching of civilization or culture it can be usedshow the differences
between the studied and the native culture of &¥arnMoreover, using
humour, one can illustrate and teach the cultuth®fstudied country at the
same time.

For oral classes, the most helpful humour can badon short comedies
or cartoons. It is not difficult to find a (part aj film where the theme of the
lesson is shown in a humorous aspect. The idead) tisi to use a complete
cinema or a short film, though parts of the filmayhalso be used. After the
cartoon or film or a part of them has been showsrases should be given
to the students that allows them to better undedsthae film. It is also
important for instructors to note that using films the teaching of a
language requires some initial preparation from it&ructor (Csajbok-
Twerefou, 2010a).

In the teaching of grammar, funny pictures and cedwmres are very
helpful. Some texts and grammar books are fulbahf illustrations that are
very humorous. Even if the particular book usedhia classroom does not
contained such humorous pictures, adequate iltistsashould be obtained
from other books.

The view that reading is more interesting if thare illustrations is not
new. However, reading becomes more interestinghéf itlustrations are
humorous. A student may not understand the texes sibry, but the funny
illustrations may motivate him/her to re-read therys again. The reason is
that understanding why the rest of the class igHang is a motivational
factor for him/her to read the text again. In ditwas where the story is not
humorous, the presence of caricatures makes retitirgjory interesting.

Funny cartoons can also be used at all levels axfhiag, although in
Ghana some students do not appreciate cartoons wien are first
introduced. The general view in Ghana is that +tocas are for kids and
from this view comes the conclusion that they stiawdt be used in tertiary
education. This view to some extent confirms tmelifigs of Ginman and
von Ungern-Sternberg’s (2003) which investigated tise of cartoons in
companies’ communication and concluded that for esqraople cartoons
cannot be taken seriously because they are useshtagainment. In the
midst of this view, the authors conducted an expenit by using cartoons in
language teaching of beginners. The cartoon ust#teifamoudNu, pogodi
(it is a Russian cartoon about a wolf and hare wétly little speech but a lot
of humour). Results of the experiment indicate ttted little speeches,
humours and the characters used in the cartoonweeyeuseful in studying
the language. They made it easy for the studenenjmy, appreciate and
understand the cartoon.
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The most appropriate cartons in language teachiaghmse where the
characters are based on national requirement diuh&n behaviour. Using
those cartoons, one can teach not only the langbagethe traditional
manners of the nation. In the near past, some r@teans were made in
Russia based on Russian history and legends (Pvilackmir and others).
These films are good not only for oral classesfbutessons in civilization
as well. However, the language of the cartoonstseasy. Therefore it can
be used only at advanced levels. Apart from cagotirere are other
humorous films and stories which are useful fodshis at intermediate and
advanced levels. For beginners the use of cariestisr also advisable in
teaching, especially in teaching grammar and readin

In a gist we have demonstrated that humour shoaldded in language
classes. However, efforts should be made to erthatethe serious part of
the language teaching and learning process is ffetted by the use of
humour.

Russian Humour in Russian Language Classes in Ghana

“In Ghana, to refer to a comedian as a fool is notadfense but a firm
approval of his mastery of the art of making othimsgh at their own
follies” (Adam, 2010:1). This is because of the influentg¢he main local
language — Twi — on English. In Twi, there is norevdor comedian; the
word gyiminii ‘fool’ is used. For foreigners, mostly those “feblacts as
clowns. They dress in white, paint their faces mtevand mainly speak in
Twi. The Ghanaian public really like them and laaglheir programmes.

Feinberg (1978:15, 68) noted that, in Ghana supsrioften takes place
in humour. He refers to a Ghanaian student, who &t Ghanaians insult
people because of their physical imperfections. Watudents today
disagreed with that statement, because in many &@ramcultures there is a
belief that if someone makes humour from anothersqrés physical
problem, then the “joker” himself will have the sarproblem in future.
Also, people often call others “obolo” because they fat. In Ghana to be
called “fat” in the past was more likely not to &e insult but rather used as
a sign of affluence. The situation is changing yoda many females do not
want to be fat. Also, as Nsoah and McVey (2002¢tgd in their orientation
to Ghanaian culture, one should be careful to coenpaople to animals,
such as “as cute as a monkey” or “as dirty as & perause it is not
accepted.

According to Adam (2010:2), some Ghanaians beli¢keir own
comedians have no sense of humour. As he notetiasie” of Ghanaians
has changed. Now jokes are often said in Engligsh the comedians are
people who have returned home from abroad. Theigrammes are really
different from the face-painted comedians.

Even though Ghanaian culture is very rich, wessation exists at many
levels of the Ghanaian life. Not only comedians rateirning from abroad,
but also “simple” Ghanaians as well, who broughthwhemselves some
western culture. In addition to this, the officlahguage — English — also
plays a major role in today’s Ghana. Therefore his tAfrican country
humour is now a mixture of Ghanaian and westernumes (Csajbok-
Twerefou, 2010b).
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In Russia there are many short funny stories ocdotes. Most of them
describe the life of people in a humorous way. Somes some of the areas
of the country’s life are not open for criticism. duch cases humour helps to
say what is not accepted to be said in seriousSouoring the soviet era
these types of criticisms were quite developedha $oviet Union. Today,
they are still being used in many areas, such asrgment, police, schools,
health, among others though to a lesser extentt Apan this, Russia is also
a multinational country and as such there are makss about the different
nationalities. Russian humour is mostly ironicaldafess direct. To
understand Russian humour, foreigners need to kmawy lingua-cultural
feature of the country.

In the past, students at the intermediate levaRussian language were
introduced to Russian humour in a few ways. Theadugrammar textbook
that had some jokes and funny pictures at the éralnwost every lesson.
The textbook used in oral classes is based onam®us Russian “video
journal” Yeralash

At the second year of their study, students arefrooted with the
challenge of knowing the similarities and differeacin Ghanaian and
Russian humours. Many students do not understamddhicatures in the
text books because of the cultural differences betwGhana and Russia.
Here come some examples from the grammar textbse# in class. Some
of the pictures and jokes are clear for all.

The teacher is pointing on the map with a pencil:
-What is this?” — he asked.
»This is a pencil” — answered the student.

Or

An old woman is addressing a yowsalesmaiin the Eye Clinic:
“Good morning, youndady. Are my glasses ready?” she asked.

As one can see, these jokes contain very simplabrdary and humour.
This is very important for the students becausg theet (foreign?) humour
in an easy way. It also helps to introduce morememhumours in future,
where the words are more difficult, or one needsnesobackground
information to understand the humour.

The nextcaricature in the textbook and the accompanyingtielong to
the above mentioned type. In this case, the baakgranformation is
necessary for the students to understand the hurbeoause of the
difference between Ghanaian and (in this case) i&ussultures and
societies.

A girl is reading a feminine magazine in bed.
“Shhhh! She is studying!” — says the mother toftiber.

No Ghanaian student will laugh at this picture. Wiy Ghana children’s
life differ from that of European. To judge, whagaality of life is better — a
Ghanaian or an European child’s is not part of gtigly. However, it is
important to know that, in Ghana children are ineaol in many household
chores. Therefore, in some Ghanaian families p@ifay household chores
by the child to some extent is more important teamying. In many cases
children can study only when they finish their helusld chores. In other
words, nobody cares about a peaceful environmeit¢ wlchild is studying.
Furthermore, in the above joke, the girl is eveh learning but reading a
feminine magazine.
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The following examples further illustrate the difaces between
Ghanaian and Russian cultures. It is importantniovkthat, in Ghana men
mainly take decisions on several key issues.

Two women are talking:

“My husband has stopped smoking.”
“Wow! He has a really strong character.”
“He hasnt! | have it!”

Or

“Mum, please give me 50 kopeks”- the son askedrbiher.

“l also need one ruble” — said the daughter.

“Darling, could you please give me thirty rubles?"asked the
husband.

“What has happened?” — asked mother.

“Did you forget? Today is your birthday.”

In many families in Ghana, especially in the ranadas, only the husband
works and gives the women money to take care ofaimdly. Therefore, the
above situation hardly happens. More over birthcielgbrations are mainly
for kids and not as common for adults as it isumdpe.

Another caricature, where father is sitting with the kids and trying to
entertain themwith the following text :“When mum is not at homelvas
also not funny for the Ghanaian students. This dsabse in traditional
Ghanaian families, it rarely happens that the fatias to take care of the
children. If the mother is busy, there is oftentaeo woman from the family
— sister, aunt, grandmother etc. — who can helgo Ah Ghana the extended
family system permits generations to live togettued most houses employ
house-helps or nannies. Thus, hardly will thereabsituation where the
father takes care of the children alone at home.

With regards to th&eralas the short Russian films for oral classes, it is
important to note that the first films were shottle 1970s. The actors are
children but the stories are not only for kids. Qi is made up of 2-3
minutes funny story, mostly with an unexpected fuanding.

Using those films, the atmosphere in oral classas quite “lightened”.
Students were relaxed and contributed activelycéitne language of the
used films is very simple or the same phrases gpeated several times,
students were able to memorise new vocabulary tikloreover, the films
are humorous and students were able to quickly méyae some of the jokes
and even used them after classes.

Most of the lessons and the films became studéntsurite even though
some of them did not understand the jokes. Theilihabf a few of the
students to understand some of the films can bibwid to the language
barrier though the cultural differences also plagegignificant role.

In future the book, written in Hungary by RussiandaHungarian
colleagues, will hopefully be translated and adogte Ghanaian (African)
students, who study Russian language as a foraigguage. However, we
think that the use of the textbook and those filmese useful because in
class students were introduced to the Russianreuttnd language through
some Russian humours.
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Conclusion

The use of humor in foreign language teaching mee® is very important
though many instructors have not made it one ofpib@agogical goals. In
this work, using our experience in the teachingRafssian language we
discuss humour and its uses in second languaghingaciting examples
from Russian and Ghanaian humours. Our analysigestighat there exist a
common thread running through culture and humoufoneign language
teaching since understanding humour is not onlkelihto the level of
understanding of the language but also knowledge¢hefculture of the
studied language.

We conclude that humours should be used in forleigguage classes as
teaching material, especially at the intermediatd advanced levels and
should be one of the goals of the teaching andileguprocesses. This is due
largely to the motivational role that it plays hetteaching process. The type
of humour to use in the teaching process dependtlseolevel, age, culture of
the learners as well as the pedagogical goals.df@rent traditions and
countries there are different humour expectatiditsiough there are some
similarities in Russian and Ghanaian humours, naogs cultural humour
differences can be observed in these cultures.jarmshallenge encountered
in the use of humour in the teaching process issttrese of humour of
learners and inadequate knowledge of the cultutbeo$tudied language.
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