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As a summary it can be stated that based on thedamethod
applications developed for the drama pedagogy nesealue to the
project the value orientation indicators in the exaed groups have

been developed during the research period, and g@bdusignificantly
compared to themselves and the control group.
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More and more people believe that there is a ciisilungary’s value
system and is evidence to support their view: Imdrary today;'hedonistic
values” are tending to displace all the values which dda have a
“hedonistic nuance®,but are considered vital for the effective soeeiion
of young people. (Trencsényi, 2008; Hankiss, 2@#hory, 2006; Babosik,
2001; Vekerdy, 1989). In light of this growing pigldiscontent and
mounting evidence, the education system has corderuire with policy
makers demanding pedagogical innovation and tegclurofessionals
pushing for reform to stem the crisis.

The target group of our research is the young gebeptn in the years of
transition (the Nineties). They are the so-callemnéga-alpha” (Variné
Szilagyi, 1987) age-group, who obtained their gehesertificate of
education in 2008 and 2009 and only have experiehd®ing in the new
social system.

Since the 1970s, when drama pedagogy became mdespread, the
technique and practice in Hungarian professionatres has been enriched
with a theoretical and methodological backgroungerieso, there is a gap in
the systematization of the theoretical background # date there is no
standardized conceptual framework. This is partlg tb a failure to keep
abreast of the latest developments in the field padly, to the practice-
oriented professional discourse, which is consfandékpanding and
changing. It is also because of the diversity othod-specific professional
centres in Hungary. Despite this apparent weaknas)e last 30 years,
Hungarian drama pedagogy and theatre in educatisnbleen effectively
encompassed into curriculum and teacher trainirdy klecome a dynamic
research area in its own right: It has promptedccpartnership and
community projects and lead to innovations in t@aglpractice. In fact,
arguably, this“multi-functionality” is one of the strengths of Hungarian
drama pedagogy.

There is no doubt that the social or sub-cultueids appearing today in
the inner world of the school are determinative gatthey seem beyond
our control and influence. Finding a connectionhtem could be one of the
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biggest challenges of 2tentury education. Our pressing goal is to reeefin
the delicate borders of this interplay betweendlassroom, the pupil and
the student body and to subject its direct andréutlimpacts to empirical
examination (Horkai, 2004:131). Incorporating thenwvehich address real
social problems into drama programs can plagfective role in education
and initiate new discourses on diversity in terms ofeioultural, multi-
cultural pedagogy.

Multicultural education has a theoretical backgewand approach to
education that is very similar to that of drama gugmjy: It encourages
diversity and accepts different ways of thinking asvalue. It is also
committed to integration, inclusion and “simply safers diversity natural’
(Torgyik, 2004).

The process of successful learning for the draraaehir is based on a
partnership between teachers and students. Thetws®uand style of a
drama lesson depends on the participants: Thedead the students work
together to create an effective learning envirortméhe approach selected
by the teacher and supported by the conventiondpplied Drama in
Education is designed to take into consideratiadestts’ cultural, linguistic
and motivational levels. Within the context of nuttural education,
which is based on the principle of equality, drasthe best way of tackling
issues that between students due to differencexulimre, ethnicity and
gender etc. (Banks, 1999:17)

The approach advocated by multicultural educatippears to share
many similarities with an alternative pedagogicald aartistic method-
system: drama pedagogy. Applied drama (serves asghaground for
developing pedagogical methods in a creative wageheral, the principles
which allow these processes are also outside theative expectations of
the traditional approach.

The practice of multicultural education and applidma is a real
challenge for cooperation, and gives a chance fiolging the social and
learning differences and diversification. It canlphéo have a better
understanding of difficult and troubled educatioaald peer and mostly
classmate relationships. One of school subjectamdr has a unique
opportunity to achieve the above mentioned.

The interactive methods (cooperative techniquegept work, etc.) have
been appreciated in postmodern didactic, at thee game there is no need
to argue in favour of the interactivity of theatreeducation. It is beyond
dispute that iftheatre comes true in the schdbke pupil experiences the
interactivity: he becomes a player, a creatoscHool goes to the theatre
the pupil makes a stay in the position of spectatbeapplied theatre and
drama in the schoois able to disclose the phenomena of social fife i
dramatic, narrative, reflective, symbolic and aesthlevels (revealing the
necessity of human conditions) so that it callsthfoactivity from the
audience committed creative work and self-reflective feadks, during the
more and more deeper learning process. It makeéspeetator’a thinking-
playing individual.

How can drama and theatre address and how is algeovide positive
feelings and thoughts to those children and yowaple who are neglected
from the traditional education? How can we enhaheé identity, how can
we provide them with new and strong means for esgioe with which they
are able to respond to the world? How can we halmgutheatre in
education programs, how can we create aesthetinings and new
learning possibilities for students with learningfidulties and special
needs, or for addictive youth? Dramatic methodsideipplied in various
ways help us to reveal the group-dynamics in thenmanity of the
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classroom, to resolve conflicting situations, amdphthe pupils to clarify
their relations to repressive and socially exclasystems. It helps them to
understand what factors jeopardize themselves ahdroin terms of
relationships in the classroom:
“Trough theatre work, students have the opportubityexamine
conflict in the context of a drama world where tlodten begin to
better understand what is at stake for self/otheitheir actual
working relationships in the classroom. It is tlaisalogous way
of working in drama that helps students bring intpot “real
life” understanding to their experiences of cortfiamd exclusion,
both within the school and beyondGallagher, 2004:29).

The results of investigations in Hungary so fargasgy (Fernezelyi &
Varadi, 2010; Horvath, 2009; Novak, 2006; NovakQ&0Szit6, 2005) that
the success and efficiency of drama programs deperttie application of
pedagogical methods developed and realizing agugrdio special
educational needs, and on the professional devigjopiork and on the
change in teachers’ approach. Important principdesls in the future of
drama pedagogy in Hungary can be the following:

1. To develop drama curriculum in terms of an anti-
discriminative and equity-principled education

2. To support art teachers by educational politics

3. To involve action researches and drama trainingth wi
teacher- and pupil-groups in the curriculum

4. Adaptation possibilities of drama trainings of coamm
experiences

5. To clarify the frame of intervention at school leve

Drama in the learning process, or its consequeneespurages and
teaches the participants to use a special conitisblution technique in
which they can have a chat without prejudice, opearid honestly (in
accordance with equity-principled education) altbet situations protected
by roles and cultural diversity.

Arts Based Research

Analyzing Popular Theatre is based on a criticalasstanding of cultural
and political dimensions and is a radically newrapph. This is the source
of the narrative-analysis in arts based resear&R{A

In ABR the researcher examines the way the studdusorbs the
experience and the way he interprets gestures avéments on the stage.
In ABR the performance becomes the subject of taialé research (Leavy,
2009). The studies on performance appear to be pstemological,
theoretical and methodological innovation and regjain interdisciplinary
approach. Diane Conrad argues for the methodology mocedures of
Popular Theatre with an empirical example (Con2ad9).

In applying an arts based research method, theemiretudy seeks to
uncover not only the external, material values bigo the internal,
constructive, interiorized, so calldifie goal in the youth’s value choices.
We also aim to describe how a Theatre in Educdfiil®) project works in
the classroom and to demonstrate the quantitatideqaalitative results of
our research.
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Problems and Hypothesis of Empirical Research

The topic of my participatory action research (PA&Rbhe problem of value
acquisition in Hungarian schools. My colleagues hatso wanted to create
a new TiE-project. The two year TiE research projan from 2007 to 2009,
with the first period running in 2007-8 and the aatt one in 2008-9. It
involved Hungarian secondary school classes wittkeay different socio-
cultural backgrounds from schools where Applied mmaand Theatre
Education were absent from the curriculum.

The research explores the effect that drama wopsshike TiE can have
on teenagers’ attitudes and value orientation.

Problems

This experiment employs a teaching-learning methbith aims to develop
students both emotionally and intellectually. Draamal theatre are applied
to the educational process in order to help teesdgedevelop an awareness
of their value orientation. But how can we measurée present the effects of
this method?

The results of the investigation so far suggest tha success and
efficacy of drama projects depends on the professitraining, views and
attitudes of teachers, and the way in which and ¢ktent to which
pedagogical methods have been applied.

The research aims to answer the following questions

» What does value acquisition mean for teenagers?

» What does value orientation mean for teachersevfagers?

» Is there a value crisis in the value systems ofgduan teenagers
today?

» How does one particular theatre in education mpogect
influence the value orientation and attitudes ehsgers?

» Will the pre-observed advantage or disadvantagedeet the
groups still remain at the end of the action redgaHas the
drama project managed to close the gap?

Hypotheses

Basic hypothesisDrama and theatre applied in the educational geoce
help teenagers in value orientation and value adn.

Further hypothesesThe value-giving pedagogy of drama and theatre
results in positive changes both in students’ watés and the educational
process.

It helps in the value acquisition procefismakes the value orientation
function of school more effectivelt improves social interaction and
communication. The pedagogically relevant methods of contextudlize
classroom drama further enrich students’ indireqtegiences during the
learning process by widening their perspectivese Malue orientation
indexes of the observed groups develop duringehertonth period of the
research. They show significant changes in therasehg well as compared
to the control group.
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Measuring

Data was gathered through questionnaires. Theigueaires were designed
so that they could be analyzed statistically.

Methods of the Research

Qualitative  methodological procedures; structuredemi-structured,

unstructured interviews, interviews within a fogrsup, document analysis,
qualitative narrative analysis (covered by ABR moeih recorded audio-
visual material (video recording of the workshops).

Using several methods of research allows us to exaboth the results
and the process of investigation: It permits uagio not only what happened
but how it happened. We can take measurements rzaigisa the results
using quantitative methods and then use qualitatiegéhods to analyse the
results from another angle, potentially adding heotlayer to our
understanding (LeCompte & Preissle, 2003).

Theatre in Education: Framework of the Research

The project was divided into two ten-month sessi&ash session consisted
of 8 theatre in education workshops which lasted1f85 minutes and 4

which lasted for 140 minutes. Altogether three séemy schools were

involved in the project: two of them were from Bpédat and one was from
Pest County. In all three research groups, thene weroductory drama

workshops and project evaluations (feedback).

Characteristics of the study groups in the firsay®f the research
project Altogether 82 pupils from two school types (“Hum&H and
“Foundational”/F) participated in the study. Thestdbution of the pupils
can be seen in the following tables:

Table 1.Number of students participating in the study gexipy school type

School Target Control Total
group group

H 26 26 52

F 13 17 30

Total 39 43 82

Table 2.Number of students participating in the study gexlipy gender and

school type
School Male Female Total
H 13 39 52
F 19 11 30
Total 32 50 82
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Characteristics of the study groups in the secozat pf the researci238
pupils participated in the research project in 20089: 128 took part in the
drama workshops while the remaining 110 made upctimerol group. The
group consisted of students from three school tyfidumane”/H,
“Foundational”/F and “Technician”/T). The distritboh of the students by
school types and gender can be seen in the foltptaibbles:

Table 3.Number of students participating in the study grexdipy gender and

school type
School Target group | Control Total
(Male/Female) group
H 52 (32/20) 57 109
F 26 (19/7) 19 45
T 50 (45/5) 34 84
Total 128 (96/32) 110 238

Table 4. Number of students participating in the study gexlipy gender and
school types

School Male | Female| Total
H 74 35 109
F 26 19 45
T 72 12 84

Total 172 66 238

City — Theatre in Education: framework of the reska

The drama project was structured around a serissasfes from Alessandro
Baricco’s novel, City, which had been adapted faatre in an educational
context by my colleagues (all of whom are actoesfth teachers.) During
the workshop, we analysed different situationsculised problems of
identification in youth and considered ways to camioneliness and
extreme egoism by accepting other people and ellwiversity. In the
theatre in education project, we were looking fosvaers to the following
questionsWhat kind of consumer culture is being createddayng people?
What values do young people generate and promote#t Walues do they
acquire? How do these values relate to the latest sociablpms in our
rapidly changing and globalized world?

The project was realized with the aid of a non-goreental
organisation: the 21Theatre Association for Education provided drama
professionals who were willing to work voluntaridw the project.

The project was a pilot study: it was the firsndeterm research project
in Hungary in the field of drama pedagogy whichalved both a small and
large sample size of student groups (first yeahefproject: n = 82, second
year of the project: n=238) and mixed methods. dihewas to present how
the drama program works in the classroom, and fiteampact on a range
of factors (value acquisition — value orientation).
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Summary of the Results of the Qualitative Research

Statistical analysis of the questionnaires, fireay (n=82) Although the
value orientation of young people, as was dematestray previous studies
examining the behaviour of young people (Racz, 260k, 2008), can be
clearly divided into internal and external valuiss is not done consciously
by individuals.

The proposition thatthere is no strong link between an individual’s
value orientation and her socio-demographic backgd (Pikd, 2008:67)
was nhot supported by our drama pedagogy reseamhh® contrary, we
found that it was not age, gender or socio-culttmators which affected
young people’s value orientation but their socioremmic status. Young
people with lower socio-economic status tendedhtmose external values.
Theatre in education programs can play a specialimthe lives of these
disadvantaged young people by drawing attentionthis choice and
enhancing their awareness of problems relateddiv social relationships
and way of life.

The main sections of the questionnaires were divideler the following
headings:

1. General value orientation (e.g. What is really im@ot for youth
nowadays in your opinion? Which of these is thetnmaportant for
you?)

2. Value choices (e.g. How important for you personare the
following attributes (in alphabetical order)?)

3. Perception of the importance of certain social @al(e.g. Put these
general human values (e.g. love, justice, equality)order of
importance (preferences)

4. Workshop’s sensitivity to issues (Did the workshagse the right
issues? Did it raise issues effectively?

5. Confidence in institutions (e.g. churches, govemnagmd NGOs)

The value orientation scales of the questionnadsinistered prior to
and after the drama program were composed of tt@niag larger factor
groups:

1. Conformity — Ambition — Freedom
Humanity — Leadership — Genuineness versus surface
Carpe Diem — Task orientation
Relationships — Way of life
Confidence in institutions

abrwnN

The items of these factor groups were factor aealytn my research
two of the above mentioned question-groups (1. 4nthighlighted with
bold) were chosen for analysis because these vedegant to our goals.
During the statistical analysis the following vées were used for
examining the effect of the drama program: Schodbreup — Factor —
Time. The results indicate that the young peopl® \phrticipated in the
drama project have strong value preferences witardcetofriendship, family
and romantic love Money was among the five most frequently chosen
values, surpassirigve

Statistical analysis of the questionnaires, secoyelr (n=238)
Quantification of quantitative data of the queshaires administered prior
to and after the drama program in relation to dramad control groups
Questionnaires conducted during the drama traimiogtained not only
qualitative data, as was already mentioned in previsections, but also
short texts which allowed individuals to elaborate their value choices.
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When the questionnaires of the drama and contmligg were analyzed,
there was a significant difference between theegathe majority of middle-
class Hungarian society viewed as being importamt the values the
teenagers identified and expressed individuallpeiag important. For us it
was obvious to ask these teenagehnst was important for them in their life
and why they thought these things were valuaflee questionnaire
provided the students with an opportunity to vedeatheir reasons. Their
explanations were read and analysed. To make thlgsas more objective,
we used independent ratters and evaluation shHssanalysis of the mini-
narratives of those young people who had partieghdh the workshop
revealed that they had become more self-reflectiaed aware,

complementing the goals of our drama training. gsitatistical methods the
following results were found.

During the statistical analysis of the evaluatioagied out by the ratters
(independent ratters: 2 females and 1 male radfe?§-41 age, who are not
teachers and have no information of the reseathb)portion, distribution
and relative frequency of value category-types werkamined in the
students’ written answers (value choices). The fmiegory-types were the
following: External - material, Internal — intellectual (psyabgical),
Relationships - community, and Ambition — self-dssmessThereafter the
students’ answers were analyzed again from 3 viewsiol) degree of
elaboration (on a 1 to 10 scale where 1 meangtibaanswer is considered
to conform most to stereotypes and 10 means thatxposition is judged to
be the most complex (and original), 2) how optimigir pessimistic the
clarification is, and 3) whether, in the ratterpiroon, the writing reflects a
young person’s or an adults’ value system.

The most important result concerned the changeainevchoicesin
which direction did the target/drama groups’ valwhoices change in
comparison to the control groups

It was supposed that, irrespective of the rattevaluation and consistent
with the hypothesis of the research, there would Isggnificant change in
the value orientation of the target group: It wapexted that their answers
to the questionnaire would not only change but dses Istereotypical and
more complex after the drama workshop. This woughmthat there had
been a shift from the material — external valuei@® to the internal —
intellectual value choices, or the so-called tangdties (awareness, future
planning, constructing a way of life, individualdanollective values) which
coincide with the goals of our drama training. lder to verify or reject the
hypothesis of this research, we need to analyzeptssible correlation
between the points given by independent ratters.

If there was a difference between the target amtralogroupsn terms of
the extent of elaboratioas well, we could say that shifts in value oriénta
are influenced by the theatre in education program.

Finally, the changes in value choices were examaeazbrding tothe
trend and mean extewff the changes and from the aspecklaboration,
maturity and optimism

In the control group, the external value choicesavigpical. However, in
the drama group, in the case of those pupils wkaiee choices tended to
shift from the external value category to the in&trvalue category, there
was a significant difference between pre and pasa dn terms of both
elaboration and optimism.
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The Effect of TIE on Students’ Narratives

In the theoretical framework of social categoriemd afrom a
phenomenological standpoint, we should include @&mstwhen analysing
social patterns. In the past, emotions were pphienthesis. In comparison
to the theoretical framework of “real story tellfhgused by social
psychologists, the practice of analysing narrativdgch appears in the TiE
program and in an interview situation, is more ctaxplt was made even
more complex in our research project because thkslvops were not ‘real’
events but ‘staged’ events. As a result, applyirgy‘teal event and narrative
structure’ employed by social psychologists is ma@mplicated but
nevertheless a valid approach. Our workshops hetddes: We used theatre
(a collective performance event), drama (a reftectf the theatre (event)
and narratives (reflection and re-evaluation whmtcurred during the
interview process). These stages appeapessonal experiencée. g. the
students create a new scene in the drama prograrchlled experience
(e.g. reflections on the theatre event) and st®@y (e.g. drawing life lines or
other elements of narrative in drama).

Gould, the teenage genibardened with problems, the main character of
City, has an intense inner world and troubled lifeyst@ihis life story was
considered interesting enough to captivate youngsted facilitate their
involvement (Novak, 2009; Horvath, 2009).

During the workshop, while the drama teacher andesits are re-writing
and re-creating the fictional story, they can eekat the crisis of identity (on
an individual level), and also identify with thesdased world on a social
level.

Through these recreated relations the participargsable to actively
build and create a personal walk of life and theyy aso forced to look for
their own identity. What is the result of this pess and what effect does the
positive or negative emotional difficulty of sociat public performances
have on the narratives of young people?

Key Themes for the Analysis of the Narrative Intews

We focused the educational aims of the drama projée questions listed
below show the view-points for analysis:
1.How participating students resonate to the TiE @o®
2.What personal problems can they express thanketdrama
workshop?
3.How do they identify with characters of City-woddd (with people)
in their own lives?
4.What do they miss from their own lives?
5.What are their aims in life? Which values have tblegsen (and
which are imposed from outside)?
6.Which kind of personal stories have been evokeddnking with the
City-story? How can they interpret it and make @amingful for
their own lives?
7.What kind of symbolic, metaphorical reflections aedf-reflections
has the drama and theatre work provoked?
8.Which kind of dreams, aims and future plans doesttslenvisage for
themselves?
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During the 40-50 minutes interviews we can moveobeythe surface
and arrive at a deeper interpretation, promptirgptgr personal reflection
and self-analysis.

The project reveals that drama and theatre creetese-and-now world
which is capable of opening emotional gates. Bytey through these
gates the individual student is now in a positioreklaborate more fully on
his/her value orientation. These detailed explanatican be observed and
the students’ personal voice can be heard in ttezview. The story teller
student can move away from the world of obviousestiypes and analyse
his/her dramatic experiences in the context ofhkisbwn personal life. In
the drama workshops students are encouraged tgsarnhle story and draw
comparisons with their own experience. In this way,they gain a deeper
understanding of the social dynamics of the play @@ psychology of the
fictional characters, they are compelled to idgnéhd address aspects of
their own character and lifestyle. The story bec®me/her story, prompting
a new line of questioning and personal reflectidnis method leads students
to develop a deeper understanding of situatiorentsvand relationships and
makes them aware of their ability to change thefrdviour.

Summary of the Results of the Empirical Research

The statistical analysis of the category types,ctvhwere drawn from the
qualitative data of the general value orientatiaresgions, onlypartially
verified ourhypothesis. This is because the analysed questresr@n only
reveal parts of the process and motives behindevafientation. A fuller
picture can only be gleaned by analysing the taggetips’ interviews. In
this way, we must emphasize again that this resaarcommitted to using
the Mixed Method Research methodology.

Applied drama and theatre, considering other emgrdactors and
variables, has an indirect effect on teenagersievakientation. So that with
its complex art-pedagogical methods, drama worksingips the students to
acquire values.

The Applied drama and theatre method resulted Bitipe changesn
this research project: As a result tife drama workshops, value acquisition
increased among the participating students, makirgvalue orientation
function of the schools they attended more effectiv

1.1t improved social communication.

2.1t significantly helped to improve students’ selfaeness and
awareness of others.

3.1t improved students in both the spontaneous skitfjvidual and
cooperative, collective creative work skill.

4.1t enabled the students to change their stereotybes they moved
the experiences from the drama world.

5.1t enabled the students to interpret their indigidand collective
experiences.

6. The pedagogically relevant methods of the contdizeh classroom
drama further enriched students’ indirect expegsnduring the
learning process, widening their perspectives.

These patterns appeared in the theatre in edugattigmam in the format
of personal experience (e.g. creating the scenesilled experience (e.g.
reflections during drama work), and story (e.gatirgy background stories)
and other narrative elements in drama work. In thjge-method model
(Theatre + Drama + Interview process) both an iddial and a collective
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dimension was incorporated when constructing tlesvof the social world
they live in. The conflict situations that were nestted were lifelike and
prompted the students to think about their decigsiaiing and behaviour.

Reflections and analysis occurred during the imégvvprocess. The
interview process can be linked to previous expesge(from the TIiE
program and from their own lives). From that, theual (individual or
social) basis of the students’ behaviour patteamshe interpreted.

In my research | have made an attempt to desdribeftects of drama on
teenagers’ value orientation. This research wasitabtheatre in education
project in the Hungarian classroom. It is reasomatd expect art-
pedagogical projects to be effective and successfittin the school
environment and at different stages of learning.

Further applied drama and theatre research in Hurgfeould be aimed
at incorporating the latest international innovatideveloping and adapting
measuring tools to record the effects of thama process and the complex
documentation of changes in the educational process

References

BABOSIK Z. (2001). Ertékkdzvetités napjainkbalj Pedagogiai Szemi&1 (12),
3-10.

BANKS, J.A. (1999).An Introduction to Multicultural Educatio(2nd ed.). Boston:
Allyn and Bacon.

BATHORY Z. (2006). Kézoktatasi reformmozailskolakultirg 16 (3), 3-10.
CONRAD, D. (2009).Exploring Risky Youth Experiences. Popular Theasea
Participatory, Performative Research MethiodLeavy, P. (Ed.)Method Meets Art.
Arts-Based Research Practi@ep. 162-178). New York, London: The Guilford
Press.

FERNEZELYIB., & VARADI L. (2010). A Kerekasztal Szinhaz foglalkozasainak
hatasa a marginalizal6do fiatalokra. In LiptakBd(), Mindenkinek joga van
megszolaln{pp. 39-46) Szada: Kerekasztal Szinhazi Nevelési Kozpont.
GALLAGHER, K. (2004). Bullying and its Compatriots: Racism, Sexisind
HomophobiaOrbit, 33 (2), 28-31.

HANKISS E. (2008).Egy instabil tarsadalonipp. 89-97)In Kariké S. (Ed.),
Kdz0sség és instabilitas. Budapest: Gondolat.

HORKAI A. (2004). Screenagerek. Kultirak kdzotti kommunik&gddskolabanin
Gabor K., & Jancsak Cs. (Eddfjusagi korszakvaltas. Ifjisag az 0j évezredfmm
122-139). Szeged: Belvedere Meridionale.

HORVATH K. (2009).Ut0szd. A szinhazi nevelés, mint tarsadalmi perdosa In:
Deme J., & Horvath K. (Eds.): Szinhaz és pedagdgiearsadalmi performansz.
AnBlokk & Kava, Budapest, pp.70-76.

LEAVY, P.(2009).Method Meets Art. Arts-Based Research Practizw York,
London: The Guilford Press.

LECOMPTE, M. D., & PrREISSLE J.(Eds.)(2003).Ethnography and Qualitative
Design in Educational ResearcBan Diego, London: Academic Press.

NOVAK G. M. (2006).Let the World Go — Drug Prevention with Drama. Giztf
Management and Prevention for the violence fre@aich the model project of The
21st Theatre in Education Association.Sarvary A. (Ed.)Epidemology and Social
Effects of Drug-taking in the Visegrad Fourcontribyiregyhaza: International
Visegrad Found.

NovAK G. M. (2008). A méltanyossag dives multikulturdlis nevelés esélyei a
dramatanitasbaiskolakulttra 18 (3-4), 133-137.

NovAK G. M. (2009). A zimmdgés lekiizdése. Egy dramapedagdgitlatatas
els tanulsagailskolakultirg 19 (9), 1-19.

PIKO B. (2008). Serdidlk értékorientacioja és egészségmagatartakalakultira

18 (3-4), 62-68.

RACz L. (2005). Ertékek és ifjisatn Piké B. (Ed.)/fjusag, karos szenvedélyek és
egészség a modern tarsadalomlifpp. 58-85). Budapest: L’Harmattan.

37



NoVAK, G.M.: The Effect of Drama on Teenagers’ Value Oritinta p. 27-38.

Szito 1. (2005). A dramajaték mint tarsas befolyasolas ésektdv emocionalis
tapasztalatDramapedagogiai Magazjr83 (2), 9-13.

TORGYIK J.(2004). Multikulturalis tarsadalom, multikulturalevelés

Uj Pedagdgiai Szem|&4 (4-5), 4-14.

TRENCSENYIL. (2008): A dramapedagdgia mint tudomany. Egekétszava.
In Trencsényi L. (Ed.)Dr. Ama. A dramapedagdgia mint tudomany.
Tananyagfejlesztés az E6tvés Lorand Tudomanyegyéeaiéstudomanyi Doktori
Iskolajaban(pp. 5-15). Budapest: Uj Helikon.

VARINE SZILAGY! |. (1987).Az ember, a vilag és az értékek vilaBadapest:
Gondolat.

VEKERDY T. (1989). Az értékszocializacié néhany kérdéseMihaly O. (Ed.):
Iskola és pluralizmuépp. 133-148). Budapest: Edukacio.

38



