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A kindergarten working in spirit of multiculturatlacation provides
equal chances to children from different subcukurgnhe principles of
kindergartens are love, esteem and accepting dhldersonalities. In
fact kindergartens are often not open to host chitdvith disabilities.

Little ones can understand their disabled matey drthey are
exposed to their different way of life. Integratminchildren belonging
to minorities, speaking different languages or hgva different color

of skin can lead to difficulties. This problem aarly be solved by
helping children to get to know the culture, halaitel thoughts of
their mates, and be a part of their different camte
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Multicultural Education

The question of multicultural education is cominghe front in our country
too with globalization. During the past couple efys it has become part of
the education domains, therefore the approachipgimiut the interactions
with other cultures, societies or groups in socleg gained importance in
school education too. Kindergarten education, hamneshould get an
important role in forming this new approach, as tioultural societies are
characteristic worldwide and thus makes it impdrtém respect other
cultures. The reason behind conflicts is usualey ldck of appreciation and
problems may arise from a false interpretation albits of ethnic groups
living next to each other. The need for peacef@xgience is getting more
and more important in our society, the primary dbod of which is
tolerance towards one another. Children have tonldaw to accept
difference at a very young age. People differeantthe average must be
respected and helped. The development of informatitd communication
channels broadened the world, and educationatutesi as well as teachers
must adapt to the new situation. Multicultural eahlian has an important
role in forming the new approach, which is not ativity, nor a subject,
rather a pedagogical principle that contributegdople’s view of the world.
In spite of the kindergarten being an importantgsteof lifetime
socialization, the first practical steps are usudalken by the school.
Multicultural education means more than gettingadisntaged children to
catch up. It also includes social connections, liagdnter-group affairs and
cooperation. As a result of this global view multtaral education should
already be a part of kindergarten education. Tha af multicultural
education is learning the differences in culturabgerties, a crucial
assumption of which is discovering the culturalniity of one’s own.
Multicultural education however is not only knowirgher cultures and
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understanding subcultures but also accepting aridinige people with
abilities and aptitudes different from the averdgalso includes differences
due to age, social background and geographicaltibmsa (Nanszakné
Cserfalvi, 2008).

The child becomes part of a family with his birthis or her view is
formed by the parents at first, and then by otk&tives and friends. It can
be asserted that in the case of small childrerviy of the world of the
parents is dominant. The growing generation iscédfd by more and more
sources from the beginning of kindergarten. Yetdechh with an ethno-
centric approach can be found. They only accepthtdgts and norms of
their family and everything else is considered tigga These children
require increased attention as they might showesgiye behavior. These
prejudices stem in the family. That is why not otilg education of children
is important but forming the parents’ view as well.

The Multicultural Kindergarten

A kindergarten operating in the spirit of multicuthl education is opened
and hosting. It does not the deny the right to gokindergarten from

children other than the average either. It providgaal rights to children
belonging to different subcultures, sexes, ethnit society groups or with
different abilities during the everyday life andvdlpmental activities of
the kindergarten. The multicultural way of thinkisgmes through only if
the children, the parents, the teachers and adoltking in the kindergarten
cooperate. They can create the opened atmosphetheokindergarten

together. An educational institution can only exhibulticultural approach,

if it pays attention to heterogeneousness as vegetthdldren with different

abilities and also puts in into practice (Torgyak05).

When preparing their yearly plan, kindergarten leas follow general
educational and developmental principles. No irmtliai plans are made,
although the kids joining the group will have difat abilities and skills
even if they don’t belong to the group of handiagpr mentally ill people.
Every year the kindergarten activities should bestdd to the needs, taking
the nature of the group into consideration. Multimal approach should
also be present and the aim should be solving gnablthat are currently
causing problems in the group.

The emphasis should be put on prevention. Prejadsteuld not be
formed in an open, tolerant society. Conflicts stauot turn into hatred,
rather their creative solution could improve cobasin the community. In
the case when a non-native Hungarian arrives tatbep, getting to know
the differences between cultures must be broughtlfufihe children can
learn why their fellow,strange” is, if we help themmfind the value in being
different, mockery and ostracism can be avoided.

A Review and Analysis of Kindergarten Education
Programs

In my research 35 Educational Programs of kindégzgar- operated by self-
governments - were randomly selected and a stedtunterview with the
kindergarten teachers was conducted. The averageberuof people
working in kindergartens examined was 10.

The primary objective of the research was to findt avhether
multicultural education or a part of it appearsha programs.
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After the initial review neither the notion of migliltural nor that of
multicultural education was found in any of the gmams. Based on the first
result, however, it cannot be claimed that multioall approach is not
present in the kindergartens, since certain aspéatailticultural education
can be found in the education activity of the kigdeten. The Basic
Program of Kindergarten Education is supplementedwn sections that
determine the basic principles of education ofameti, ethnic minorities and
children with disabilities (Az Ovodai..., 1998:16-19)

These educational principles only have to be imteegr into the
respective educational program of the kindergaiftethey do education of
national, ethnic minorities” or ,education of chish with disabilities of
body, organs, speech” (Az Ovodai..., 1998:16-19)eality this is part of
the program of the kindergartens, but the prinsiglaly exist in theory. No
suggestions were found for practical applicabiliagnd there is no
methodology supplemental material either. From ititerview with the
kindergarten teachers it became obvious that tfpi¢o the individual how
they accept ,other” children. There is no conscjoustegrated
developmental activity for children other than tlaeerage. In each
kindergarten program there are details of how teelbg children requiring
special attention and to get those with linguidigadvantages to catch up. In
reality such children are not easily admitted, titousometimes it is
impossible due to the kindergarten being alreaayvded or lacking the
necessary equipment.

The biggest problem is not financial but the apphoand the resistance
of the parents. For a family bringing up a healthyld, it is natural to see
the child improve day by day. The everyday struggflethe parents with a
handicapped child is not taken into consideratiée@althy children can only
understand their handicapped fellows if they capeeence their way of
life. Many parents fear this will cause a psychijuiy, though things
misunderstood are generally more dangerous ascregause a permanent
distress. If the small children receive an explamagappropriate for their
age, they can be the biggest aid of their fellows.

It is very important to find a solution, even ifettkindergarten is not
specialized in educating children with special rseledt only one such child
enters the community. In such cases the ,stranggd evill more likely be
excluded, the reaction of the others is what nesat® attention.

Principles of Kindergarten-Education

The main principles of kindergarten education aceepting the child’s
personality, love and appreciation. The teachettdh&® aware of the child’s
personality, habits and favorite games. The chilsl to be able to express his
or her happiness or sorrow every day. The atmospbithe kindergarten
should be calm and open. These principles, whigleapin every program,
suggest that the multicultural atmosphere is ptesethe kindergartens in
theory. Kindergarten teachers help individuals eehi development
according to skill level possible, the problem lieithin the ability of
acceptance of the wider environment.

A primary condition of multicultural education is know the culture of
one’s own nation. Folklore traditions are generbkyter kept at institutes in
smaller villages. This point of view is already the background in
kindergartens of cities. Such institutions put enpkasis on teaching foreign
languages, group dance, music, drama as well asaesther possibilities
for children develop their skills, but simple, liakhowledge are neglected.
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Keeping folklore traditions is only dealt with ad#ent, Christmas and
Easter. Getting to know the culture of other natidas not part of the
kindergarten programs at all. Children in kindetgas of cities don't really
know our own nations’ traditions. At such kindetgais being Hungarian
and belonging to the nation is only associated WBhMarch. At places
where the majority of people speak the languagheininority, Hungarian
language and that of the minority are separately atiention to. It is rarely
possible for the children to get to know the habredues and traditions of
the children of another subculture, though it cdogda very important step
towards fighting prejudices.

Kindergarten Project Weeks against Forming Pregsglic

Kindergarten-education can do a lot against pregsjias stereotypes appear
in children around the age of 5. A democratic aphese and special
activities can prevent discrimination. Undesirabt@nners have to be
prevented, thus creating a base for human soldan accepting
atmosphere without prejudices is the main conditibimtegration.

The integration of children speaking a differemigaage or having a
different color of skin is problematic. This can dealt with if the children
are exposed to the others’ culture, traditions, tandghts. Children are very
sensitive from their birth on, and sympathize gasiith the problems,
distress, and happiness of their environment. @hikty of theirs should be
maintained and not killed.

The forming of multicultural approach should be rst@d in the
kindergarten, since prejudices can be preventadvaty young age. A very
good opportunity is given by project weeks. Diff@rgprograms can be
organized on a certain topic, preferably gettirgphrents involved too. The
project week should be carried out by the paremtschildren together, the
program and activities being adjusted to the paldic group. The
multicultural approach of the children has to baerfed in such a way that
they become tolerant. They have to be taught talbeto treat handicapped
children as if they had no problems at all anchatsgame time helping them
in getting around, orientation, doing their jobsdataking care of them
without their noticing it. The little ones can hdmdergarten teachers a lot
in their work and by a tolerant, helping approableyt can make their
handicapped fellows happy. Not only the childremehto experience and be
tolerant to being different but also the parentsislvery useful for the
parents to listen to an expert in the field anetplart in trainings.

Evening or weekend programs could serve as meanbui@ding and
maintaining the relationship between the participaihe joint work and
experience lead to mutual understanding. In thenitgws the kindergarten
teachers pointed out how difficult it is to involymrents in kindergarten
activities. They blame lack of time, overwork, tiress when being invited
to such programs, although these are generallyeibdkrward to by the
children. They are proud of being able to introdticeir parents to the
others. Such joint project programs allow for |éagnthe others’ judgment
of values. This is a long process, an importanestdne of the kindergarten
education program. This road can lead to understgrahd tolerance and
therefore different cultures can come closer tdamsher. Later the dialogue
between cultures has to be started. When childremgisgen the opportunity
to find out about and find the value of things stgr@ and unknown to them,
they will look at ,other” children not with hatrebut envy. They can
understand that in spite of having a different cabd skin, speaking a
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different language or liking a different kind of alethe others are children
all the same who look at the world happily and @usly. Everybody has to
be given an equal opportunity to become part ofathdt world. Every child

needs to be helped to be able to overcome theiddisitage stemming from
being different. If this happens in the kindergastdhe school will not find

great differences. If help doesn’'t come in timewhwoer, small stones will

become mountains through the years that will sthilden other than

average out of society (Bencéné, 2009:67-75).

Integration or Segregation?

A big question of our society is whether handicabpainority and non-
native children should be educated in our instngj integrated with the
others. The other option is segregation, that wastrecommon in the past.
Fortunately the approach of our society has chargéat, a handicapped
child is not to be ashamed of, but living togetisenardly without conflicts.
Unfortunately the headcount in kindergarten groigpgicreasing, at most
places it is near or more than 30. It has to beddhat there are less and less
teachers and nurses in the kindergartens, it isaretthat there is only one
helping person to 2-3 groups. In such cases thdekyarten teacher has
more tasks to do, sometimes not even closely celatetheir scope of
activities. Under such circumstances it means atgraesponsibility for the
teacher to undertake the job of educating a chileerothan the average.
There is a need for trained helpers, pedagogicastasts, who could help
the teachers when needed. Every day once or twieg tould provide
special development for the ,,other” children. Imatgpn makes sense only if
it works alongside the principle of normalizatioBeside regular group
activities they have to be provided with the appadp special activities too
or they may get lost among their fellows. For thistem to work well there
is a need for teachers and staff in the kindergartevho are free from
prejudices, tolerant and open. To form a multigaltutatmosphere, open
communication is essential between teachers, mam@mt children. It is
important that the participants of the program sthawot be afraid to ask and
should not withhold their fears, emotions and peoid.

Children at kindergarten-age enjoy everything, wanknow more and
are open to things. They are happy to help, whidg treat such activities as
a game. The parents have to help in this procegs & they show another
approach at home, multicultural education in thedkrgarten will not be
successful.

Multicultural education in the kindergarten reqgsirepedagogy
concentrating on the character which develops thltyaof multicultural
communication in the child. To achieve the mostrappate method is
project pedagogy which leans on the joint work bé tgroup. Being
dependant on the other and achieving a common dizgdes responsibility
for one another. With early multicultural educatmldren will grow up in
a different atmosphere, tolerance will be a natcinaracteristic of them.
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