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The aim of this research is to identify whether high school students’ 

locus of control features and personal preferences change in terms of 
some variables or not. The sample of the study consisted of 82 female 
and 192 male students attending different high schools in the centre of 

Aksaray province. In sample choice, random sampling method was 
used. In data analyses, F test and t test were used to see if there was 

any significant difference. According to the results of the study, 
students with different types of high school have different locus of 

control features. The results showed that students attending regular 
high schools had more locus of control than the ones who attend 

vocational high school. When examined in terms of personal 
preferences, there is significant difference between vocational high 

school students and regular high school students concerning 
conformity, regularity, autonomy, recognizing emotions and 

alteration. In addition, regular high school students’ personal 
preferences such as success, drawing attention and dominance is 
significantly different than that of vocational high school students. 
When examined in terms of gender, girls were found to show outer 

locus of control and they there found a significant difference in 
personal preferences. The study also revealed that locus of control 
feature was an important factor in the differentiation of personal 

preferences. 
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Personal Preference 

 
Effects of environment on behaviors are important on the perceptions of the 
individuals about the control of environment. In various situations, 
individuals behave according to their perceptions on whether their behavior 
is influenced by their environment or by themselves. Some individuals tend 
to believe that their behaviors are controlled by the environment and some 
tend to believe that the environment is controlled by their behaviors 
(Dönmez, 1985). According to Rotter (1954), there are two main factors that 
affects individual's behaviors. If we accept that the positive events are 
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reward and negative events are punishment, one of these factors is the 
general expectation in which both rewards and punishments are driven, 
controlled or applied by forces other than the individual and personal efforts 
are useful in gaining the rewards and avoiding the punishments. The other 
one is the tendency in which rewards and punishments are seen as mostly 
individual's own creations and the individual's efforts are mostly influential 
in both rewards and punishments. The point in or out of which these forces 
are centered is called locus of control (Dönmez, 1985). The idea that the 
events are controlled not by the individual but by chance, fate or strong 
people is called external locus of control; the perception that the events are 
influenced by the behaviors and the traits of the individual is called internal 
locus of control (Dönmez, 1985). 

Whether individual believes that he is the reason of whatever affects him 
or some other strong person cause these will affect his choices on how to 
behave. Researches show that internally-controlled persons are less 
dependent on the effects from the outside, aware of their emotions, self-
sufficient, self-respected (Kuzgun, 1972), acknowledging problems easier, 
more effective and persistent in problem-solving, more successful 
academically (Coleman, 1996), accepting their own responsibility in both 
success and failure, taking more responsibility and trying more to solve their 
problems (Davis & Davis, 1972). On the other hand those who are 
externally-controlled are looking for causes for their successes and failures 
beyond themselves and in outer factors and more angry with negative 
feedbacks (Davis & Davis, 1972). 

All behaviors are meaningful and purpose-oriented. Every behavior has a 
certain reason and an explanation. To help someone in the real sense is 
possible not by judging, but by understanding. 

 
Purpose 

 

The purpose of this research is to show the effects of different education 
programmes and different sexes on the locus of control and the personal 
traits and whether the personal traits of the students change according to the 
locus of control. 
Sub-Cases. For this purpose, following questions are searched for answers: 

1. Does the type of school which students are in affect the locus of 
control? 

2. Does the type of school affect the personality preferences points? 
3. Does the locus of control change in accordance with sex? 
4. Do the personal traits change in accordance with sex? 

 
Method 

 

In the research which is based on scanning model, firstly different education 
programmes are selected from the schools which are associated with 
Aksaray Directorate of National Education by the method of cluster 
sampling, then, 274 students in which 82 of them are girls and 192 of them 
are boys are randomly selected as sample. 
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Two scales are used in the research: 
1. Locus of control scale. This scale is developed by Rotter. Its 

translation into Turkish and its validity-reliability study was done 
by Dağ (1991). In the study, scale's KR-20 .60, its Crombach 
alpha internal consistency coefficient was found as .70. 

2. Edward's Personal Preference Schedule: Its validity-reliability 
study is done with test again test method and its correlation 
coefficient is found as 0.84. 

 
The data which are obtained from scales are evaluated with F test for the 

comparisons between multiple groups and with t test for the comparisons of 
two groups. 

 
Findings 

 

Students’ mean scores obtained from Locus of Control Scale was tested by t 
test and it was found that there was significant difference between students 
enrolled in different high school programs. This result shows that students in 
different high schools differentiate from each other concerning locus of 
control levels. 
 

Table 1. Effect of different programs to locus of control scores 
 

Species Programs N X  S t p 

Normal Programs 77 8,85 3,09 
3,39 ,000 

Occupation Programs 159 10,24 2,86 

      

 
Table 2. The effect of different programs to personality preferences scores 

 
    Occupation Programs     Normal Programs 

Personal Preference 
X  S X  S T P 

Achievement 14.70 3.05 16.18 3.50 3.28 ,000 
Deference 14.38 3.61 12.58 3.76 3.52 ,000 
Order 14.13 3.15 12.90 3.32 2.76 ,000 
Exhibition 12.01 3.35 12.05 3.99 0.07 ,658 
Autonomy 14.39 3.26 12.69 3.37 3.77 ,000 
Affiliation 15.38 3.77 15.14 3.88 0.46 ,728 
Interception 15.65 3.30 14.57 3.49 2.34 ,001 
Succorance 14.64 3.79 15.65 3.61 2.02 ,000 
Dominance 14.07 3.81 15.78 4.30 3.00 ,000 
Abasement 14.50 3.84 14.12 3.98 0.70 ,852 
Nurturance 15.73 3.82 15.08 3.68 1.27 ,945 
Change 16.43 3.68 15.00 3.37 3.04 ,004 
Endurance 14.43 4.40 15.36 4.28 1.57 .965 
Heterosexuality 11.00 6.11 9.78 5.72 1.52 ,638 
Aggression 13.56 3.68 14.04 4.05 0.88 ,563 

 
When Table 2 examined it can be seen that there is significant difference 

between students enrolled in vocational programs and regular programs in 
terms of deference, order, autonomy, interception. The table also reveals that 
there is significant difference between regular programs and vocational 
programs regarding achievement, succorance, dominance (p<0.05). 
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Table 3. The effect of gender to locus of control mean scores 

 

 Gender N    X  S t p 

Locus of 
Control 

Female 82 10.04 8.2 
.97 .80 

Male 192 9.69 3.16 

 
Table 3 shows that there is not any significant difference between boys and 

girls in terms of locus of control mean scores (p>0.05). 
 

Table 4. The effect of gender to personal preferences mean 
 

Female    Male 
Personal Preference X  S X  S t P 
Achievement 11.13 3.28 14.98 3.22 0.34 ,803 
Deference 11.96 3.67 12.76 3.50 1.70 ,709 
Order 12.15 4.44 12.66 4.01 0.91 ,834 
Exhibition 11.18 4.44 12.26 3.52 2.70 ,000 
Autonomy 12.99 3.25 14.08 3.22 2.59 ,003 
Affiliation 15.70 3.38 15.03 3.73 1.34 837 
Interception 15.95 3.92 14.54 3.13 3.43 ,000 
Succorance 16.80 3.68 14.68 3.54 5.04 ,000 
Dominance 13.00 3.58 14.82 3.53 3.79 ,000 
Abasement 14.01 4.26 14.79 3.63 1.50 ,692 
Nurturance 16.48 4.17 14.84 3.67 3.81 ,000 
Change 16.70 3.63 14.48 3.14 5.28 ,000 
Endurance 14.70 3.90 14.91 3.88 0.35 ,683 
Heterosexuality 8.89 4.86 12.33 5.53 4.41 ,000 
Aggression 13.77 6.27 13.67 3.57 0.20 ,837 

 
To see if there is any significant difference between gender in Personal 

Preferences mean scores, t test was done. The results pointed out that girls 
had higher mean scores than boys about interception, succorance, nurturance 
and change. In addition, boys had higher scores than girls about exhibition, 
autonomy, dominance and heterosexuality (p < 0.05).  

 
Conclusions and Discussion 

 

The degree of locus of control shows significant differences between 
students in regular programs and those in vocational programs. Students 
studying in regular programs display a higher degree of locus of control than 
those studying in vocational programs. Certain types of behavior such as 
following instructions, doing what they are expected to do and taking over 
tasks from others might be causing students in vocational programs to 
develop external locus of control. Yağışkan et al. (2007) found that students 
in the department of music teaching generally had internal locus of control, 
while Barış (2002) found in his study that compared fine arts high schools 
and regular high schools that students in art education mostly had greater 
internal locus of control. 

It was found out that personality preferences of students in regular and 
vocational programs differed in some subcategories. Accordingly, 
personality traits of students in regular programs such as conformity, 
tidiness, autonomy, understanding emotions, and originality were found to 
be significant, whereas personality traits of students in vocational programs 
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such as achievement, attracting attention and dominance were found to be 
significant. Literature review showed that students in economics and 
administrative sciences and theology scored high in the subtests of 
conformity, tidiness and achievement (Kuzgun, 1985:24); students in faculty 
of pharmacy scored high in the subtests of understanding emotions, and 
originality (Kuzgun, 1985:24); nursing students scored high in the subtests 
of attracting attention, self-blame, and showing compassion Levitt (1962:80-
82); students in technical education scored higher in the subtests of tidiness, 
achievement, conformity, and perseverance than students in social sciences, 
while students in social sciences scored higher in the subtests of 
understanding emotions, showing compassion, attracting attention, and 
intimacy than students in technical education (Moomay & Hayden 
1969:306-309); people in accountancy scored highest in the subtests of 
conformity, tidiness, and perseverance (Gray, 1963). 

Significant difference could not be found between males and females in 
terms of locus of control traits. Ören (1991) observed in his study about 
locus of control and gender that females had higher internal locus of control 
than males. Females were found to display greater external locus of control 
than males (Aydın & Canel, 2002; Dağ, 1991). However, Joice (1980) and 
Foulds and Warcehime (1971) found that women received internal support. 
In the study by Tümkaya (2000), female teachers revealed greater traits of 
external locus of control. Serin and Derin (2008), on the other hand, 
concluded that there was no significant difference between male and female 
students in terms of locus of control traits. 

In this study significant differences were observed between certain 
personality traits of male and female students. Female students scored higher 
in the subtests of understanding emotions, attracting attention, showing 
compassion, and originality, while male students scored higher in the 
subtests of show-off, autonomy, dominance, relationships with the opposite 
sex. Edwards (1959) found that males scored higher than females in 
achievement, autonomy, dominance, relationships with the opposite sex and 
aggression, and females higher than males in conformity, intimacy, 
understanding emotions, attracting attention, self-blame, showing 
compassion, and originality. Kuzgun (1985:30) found that male students 
scored higher in the subtests of autonomy, dominance, relationships with the 
opposite sex, while females scored higher in intimacy, attracting attention, 
self-blame, and originality. In their study with male and female athletes, 
Kuru and Baştuğ (2006) found that females had greater need to show 
compassion, while males had greater need for relationships with the opposite 
sex and aggression. In their study with students in Physical Education 
department, Karabulut and Kuru (2009) concluded that male students had a 
greater need for relationships with the opposite sex, whereas females had a 
greater need for calling attraction. 
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