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The quality of the teacher’s work, which is on¢hef many factors
affecting the quality of the education is crucianh the aspect of the
learning method of the students. However, the @stiamg result of the

related scientific researches is that the measueeabaracteristics

(for instance the level of the qualification, tlea¢hing experience
etc.) of the teachers slightly explain the deviaibd the results of the

students. According to the view of the expertsutiraeasureable
characteristics are closely related to what happenthe classroom.

As for the teacher’s teaching methods, they apptyonly their
professional knowledge, but their emotional compeis are also
important.
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Several pieces of empirical research prove thanipahe quality of the
teacher’s work othe interior factors of the schodlfines the performance
of the students. From the aspect of the studesdsning, this is crucial (see
Rivkin & Hanushek & Kain, 2000) among the many &astaffecting the
quality of teaching. According tdekerdy(2004:30) ,the tool of the teacher
is his own personality.”

Professional literature show show many experts ke to find the key
of the secret that what makes a teacher to be @ tgacher. The endeavours
to find the right answer are continuous. Howevke, &nswer seems to be
easy, it is very hard to find it. There are somseagches evoked below,
which made an attempt to know the characterisfitkeoteachers.

The previous example has been taken from a resesngsimg at the
discover of the teacher-candidates’ beliefs. Thihau(Dudas 2007) has
used the mindmap. The research aimed at the disobibe beliefs of the
teacher trainees about the teaching professiond®Ra07:64). As it is well-
known, this beliefs are hidden in the thinking loé teacher candidates (as it
is average in the every-day thinking), they catrprgy emotional validity.
The reason is why it is important to know this bfdiis that they influence
the processing of hte information, the decisionimgkand the activities.
This beliefs can hardly change (Falus, 1998). Téwmults relating to the
teacher’s image and the teaching profession arewrshyy the following
charts. The author made five categories of thecistsmns in the ,teacher”
mindmaps. The proportion of the associations anel definitions is
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remarkable. Despite the arbitrary constructionhef ¢tategories, we can see
that the most frequently occuring expectationstirgato the ,TEACHER”
are the personal attributes and characteristifth (fategory). In addition, the
author mentions in her study that the studentsthmge characteristics into
the first part (layer) of the mindmap. Consequerttig responding students
attached primary importance to personal attributas.for the construction
of the categories, this research does not contaynreferences to former
researches, scientific organisation or to any comtase. At the grouping,
the skills, the characteristics, the teacher’svids and tasks are mixed up.)

The operational grouping of the teacher's mindmR2pdas 2007:69-70):

Substantial categories Number of
associations

1. Professional knowledge, background knowledge 103
professional knowledge 38
general enformation / education 36
background knowledge 21
th development of professional knowledge 8

2. Teaching 165
presenting abilities, communication skills 37
fairness, objectivity, fairness in the evaluation 33
attracting attention 22
maintaining interest 17
creativity, full of ideas 13
transmitting topical knowledge 11
organizing skills 8

other (discipline, developing facilites) 24
3. Education 56
setting example, affection 13
problem-solving skills 11
community forming 9

encouragement 5

other (conflict management) 18
4. Relationships 68
establishing contacts, maintaining ralationships 15
loving children 13
understanding 13
helpfulness 9

respect 9

rigour 9

5. Personal attributes 273
patience 38
confidence, determination 24
empathy 18
self-controll, self-knowledge 17
consistency 13
dedication to profession 13
knowing people 13
sense of humour 11
flexibility, adaptability 11
persistance 10
other (creativity, open-mindedness, calmness) 105

We highlighted the results of another researchys{i@dcséné Szabo,
2007) relating to the teacher’'s model. It is instirey that it examines a long
period of time as it is a longitudinal piece ofgach. On this chart, we can
see the results of a questionnaire. The questios: w&/hat kind of
characteristics did your favourite teacher haveR® Bnswers were sorted
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according to these categories below. The persatébuaes are the most
important here as well, then comes the relationbbigveen the student and
the teacher and finally the teacher’s activitiesoading to the proportion of
their occurrence.

What kind of characteristics did your favourite tbar have? (Kocséné Szabdo

2007:130)
Third semester (268 persons)
rank content frequency| ocurrence rat

1. characteristics 197 74%
2. teacher-student relationship 56 21%
3. activity 48 18%
4, qualifications 32 12%
5. profession 1 1%

Fourth semester (195 persons)
1. characteristics 153 78%
2. teacher-student relationship 107 55%
3. activity 91 47%
4, qualifications 43 22%
5. profession 11 6%

The ,characteristics” category is three times nfoequent than the other
categories together. Although, the author has cantbe consequence that
the personal characteristics are dominant if anyeer@s to be a teacher, she
devotes only three sentences to them in her stlidg. other categories,
however, are introduced in details.

If we observe the aggregate order of charactesisfithe positive sample
then we add the result of the survey relating ® sklf-image (Kdocséné
Szabd 2007:147), in which the personal characiesisre dominant as well
(the frequency of characteristics: 82, patience chfidence 26), not to
mention the other research study above, it is realde that in both case the
components fo the emotional intelligence (see Kaeé8 and Goleman &
Boyatzis & McKee, 2003:63-64, 294) occur first. T¢tmmpetency model of
the emotional intelligence developed by the psyafiists (self-knowledge,
self-control, social- and rleationship-leading Isfilconnects the categories
of skills to the personal characteristicsleadirgmband, which can be nerve-
psychologically localized. The exploration of thelibfs can be approached
from more aspects. The examination of the self-gniagto be aware of our
own knowledge and belief. (the author) The questibthe questionnaire:
.10 be a good teacher | should be developed in...6c8€né Szabo
2007:147)

The result of the research relating to ,self image”

Appreciation (79)

Helpfulness (75)

Immediacy (66)

Sense of humour (66)
Consistency, fairness (58, 59)
Kindness (56)

Great knowledge (47)

Rigour (38)

Correctness (26)

Patience (8)

OO0OO0OO0OO0OO0ODOO0OO0OOo
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According to the first research study mentionedvabaue to their
experiences in the school, the teacher candidateplify the teaching
profession on the one hand, and overvalue the é€aatharacteristics on the
other hand. Mostly, they were thinking about peasorattributes,
characteristics and they substituted the teachmimpetences with these
(Dudéas 2007:72). In our opinion — both accordinthevemotional intelligence
surveys and the personality-model by Jozsef Na@@dp — the researches
clearly shows among the personal and social comgete which competency
elements are indispensable in the efficient tegchiofession. (According to
the interpretation of J6zsef Nagy: From these thmepetencies — cognitive,
personal, social — thousands of other special cenpies can be originated as
a result of the division of labour.) We can sayttlize result of the
examinations is the instinctive manifestation @f thvelation of our boilogical
determination. We need the wealthy of stimuli, #raotional effects, the
social impulsi in all methods of learning duringetBchool socialisation as
well. The teacher’'s competencies do not separaia fhe other competency-
groups of the personality, because they affect aheh and they can be
developed efficient in the interaction with eacleoth

The research study (Holik, 2008) mentioned in th&dt example,
examined 335 senior students at faculty of pedagogly485 senior students
at faculty of teacher in 12 schools of 4 univeesitiThe results were almost
the same as above. It was asked inter alia ,what the essential
characteristics at the teaching profession?” (#spandents could choose the
characteristics from a list contained 28 elemendisg first 10 characteristics
had been given by the teacher’'s model are the sangeven by the student’s
model except one. At the third and the second eaekthemotivation skills
and theconflict solving skillson both list. Empathyis on the 4th place at
teachers and 7th at the students. €ffective communicatiois 5th at the
students and only on the 9th place at the teacBgrthe way of derogation
from the grouping of this research study aboveoflthese characteristics
belong to the group of the social competency, enbidise of the elements of
the emotional intelligence model. This groupingn@ in opposition to the
competency-model of Jozsef Nagy (2002:205). At bas#mple, the
intelligence and the creativity are on the firsiqa. At the other ranks under
10, there are — inter alia — openness and toleramlgich are two personal
competenecies. It can be obviously seen that thd fur the development of
the socila competency is the basic condition of ghdagogical efficiency.
This view is in opposition to the results of theearch in other questions (the
three tasks considered to be the most important waatked). According to
more than half of the respondents, the most retaaak or duty of the teacher
is the education and the development of the persitrdbutes was signed
only 20% of the respondents. It is another proa #s for the beliefs, the
model is still the knowledge-transferring (or infation-transferring) teacher.
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The rank of the characteristics considered to heial at teaching profession
(Holik 2008:235):

Rank Teacher’s model
(Competency group)

Student’s model

Intelligence (cognitive)

Creativity

Motivation skills (social)

Motivation skills

Conflict solving skills (social)

Conflict solvinskills

Empaty (social)

Intelligence

Creativity (cognitive)

Effective communicatio

Tolerancy (personal)

Performing skills

Performing skills (social)

Empathy

Evaluation skills

Effective communication (social Openness

Blo|o|~|o|o|swive

Openness (personal)

Tolerancy

Examination of teaching competence components. 2i€2@08)

The competencies of the adult teachers (N=223)

competence-list rank competence
planning 1. co-operation
innovation 2. flexibility
prior knowledge 3. prior knowledge
flexibility 4, reflectin
co-operation 5. performance evaluation

shaping the individual

conflict management

reflection

respect norms

equal opprotunities

working on projects 11. innovation

problem sensibility 12. working on projects
management 13. equal opprtunities
performance evaluation 14, gauging effectiveness
gauging effectiveness 15. management

The fourth example was taken from a research stwtlich examined
223 teachers of 12 institutes. Closed-ended questod a 5-grade Likert
scale were used in the survey. This resulted indbapetence rank, which
can be seen in the chart. The persons asked ched&vé most important
competencies from the list on the left. These fiugst relevant
competencies are contained in the list on the riglst for the author —
referring to the competency-model of Jézsef Na@pR) — ,there are some

special characteristics of the teaching professiospecial competencies

resulted from the personal, social and cognitiveypetencies, which make
the teacher capable of using his knowledge, adslitand personal

determinations in specific situations.”
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The characteristics according to the number
of the student's resultats (N=607)

340;22%

/.F"

) 647;42%

X
561;36%

| Bpersonal competency |

The fifth example is from our own researcB07 students of 8 higher
education institutes were asked. They commented tlon positive
characteristicsof the teachers/(affecting positively). It is obws that
approximately 80% of the characteristics mentiobgdhe students are part
of either the personal or the social competendmsirfstance: the teacher is
cratice creative/full of ideas, asks quetions, doesshow favour towards
anyone, praises, attracts the attention with hithaus etc.). On the other
hand, the proportion of the expectations relatipgcfically to the work
during the lessons is only 20%.

helpfulness
being friendly
patience, tolerance
understanding, benevolence
commitment,enthusiasm
happiness
cogency
sense of humour
good communication skills
fairness
positive attitude
humane
empathy
teacher -student relationship
motivation skills
paying attentionto the student
consistency
open -mindedness
confidence
attentiveness
flexibility
calmness
diligence
persistance
sense of duty

0 40 80 120 160

The graph shows the most frequent characterigigdor us, we did not
set up any kind of competency-model, but we took #motional
intelligence (EQ)-model, which has been used farydy the psychologists
and we grouped these characteristics according his tmotional
intelligence-model. By the way, this model suits #lements of personality-
model set up by Jbézsef Nagy (which model approactimes from

! The survey has been made among the students e¢tm@mical high education,
not int he field of teacher training. (the author)
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pedagogical aspects) (2002). Consequently, we dsdinee categories (blue
representing social competency, red representingopal competency)
according to the interpretation of EQ, but we utieel same names as the
students did. This list shows the same charaagtwjstwhich were
highlighted the researches described above.

The referred research studies show that the effigieof a teacher
regarding his practice and methods depends not onhhis prfessional
knowledge, butthe sophistication of his emotional competenciesvali
(Saad, 2006). In other words, this means that ¢kalts of the students are
affected NOT ONLY by the measurable skills (theelewf education,
qualification, tests that assessing teaching skiiaching practice, the level
of postgraduation) of the teacher, but MOSTLY BY HHNON-
MEASUABLE CHARACTERISTICS and consequently classmo
activities, especially by the emotional experienaamunt. What inference
can we draw from this regarding the teacher trgipin

At the development of the so-called ‘teacher’-cotapeies, the entity of
the personality is relevant. What does the ‘ertiitghe personality’ mean?
At exercising the teaching profession, the co-ajpmreof the left and right
heispheres of the brain is as important as at ¢¢faening processes. This is,
becuase the emotional centres and the cognitiveeeeiof the brain are
interrelated. The positive emotional affects helpithw processing
information, the thinking and the probleme solv{sge: Forgacs, 2001).

As we are intelligent human beings, our left bra@misphere catches
what we hear, read and see, but if are not touenaationally, we cannot
apply the heard and seen experiences, we will actdmmitted and these
experiences will not build into our behaviour. Wilie cognitive methods of
the education, it can be defined and learnt what ¢b-operation, the
empathy is, but it has to be emotionally experidraed felt it. The essence
of teaching profession cannot be adopted only matiglby the ratio. These
competencies relate not only to teachers. Consédgueompetencies cannot
be handled apart from the personality. The varicosnpetencies are
interrelate, but they manifest in the whole perfibnarhe application of
experiences also depend on the development ofaimpetencies. There are
competencies — among the personal and social cempes — which
support more efficient teaching activity and thligyt are more necessary in
the field of teaching profession, than in the fiefdther professions.

The examinations presented above are only samplg®ge results, which
are comfirmed by international researches.

The international ternd (see: Haladsz 2007), thosie@vours have created
the teacher competency-standards, also highlightdivelopment of the
emotional competencies. Of course, it is not pésddset ourselves against
our biological determination. Finally, this shoddd acknowledged/accepted
by the teacher training.
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